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The Mediating Effect of School Culture on the
Relationship between Teacher Leadership and
School Effectiveness

Marilyn J. Celeste, Rey G. Doble

Abstract— This study aimed to see if school culture had a mediating effect on the link between teacher leadership and school effectiveness
among 300 public school teachers in the Division of Davao del Sur. This study used a descriptive correlation technique to create a non-exper-
imental design. Mean, Pearson r, and Path Analysis were the statistical methods employed. Employed data sources are validated research
instruments on school culture, teacher leadership, and school effectiveness. The findings demonstrated strong correlations between teacher
leadership and school effectiveness, teacher leadership and school culture, and school culture on school effectiveness using Pearson r. The
study's findings revealed a partial mediation on the effect of school culture on the relationship between teacher leadership and school effec-
tiveness using path analysis. Furthermore, it is noteworthy that around 16% of the total impacts of school culture on school efficiency are
mediated by the mediator variable, teacher leadership, and approximately 84 percent of the full effects are said to be mediated by other varia-

bles not included in the model. This means that teacher leadership has an impact on school effectiveness, which affects school culture.

Index Terms— educational management, mediating effect, Philippines, school culture, school effectiveness, teacher leadership

1 INTRODUCTION

Parents favor schools that enroll high-achieving stu-
dents, and these schools produce greater short- and long-term
improvements in student outcomes. Modern societies require
high-quality education. Schools have become more responsive
due to their ability to provide appropriate learning practices for
pupils in a sparkling and ever-changing world, as 21st-century
education demands that learners be better prepared in primary
education to be prepared with the essential knowledge, skills,
principles, and behaviors (Magulod, 2017). Learners in primary
education who have a strong foundation for learning will be
more innovative and competitive in higher education and will
eventually contribute to national advancement. As a result, the
current task for all school administrators is to pool their re-
sources and work together to make schools a viable learning
environment for all kids. This could be a beneficial move for
schools with low school effectiveness. Schools must find the nu-
merous characteristics that will assist students in attaining hu-
man flourishing based on the premise that schools can make a
difference in students' lives. (Abdulkadiroglu, Pathak, Schel-
lenberg & Walters, 2020).

The relevance of school leadership as a fundamental
component of effective schools has been highlighted as a critical

element of effective schools. It emphasized the importance of
the principal's involvement in the turnaround of inefficient
schools, especially for schools in poor areas. Essentially, an ef-
fective school is one that competent teachers in a safe environ-
ment direct. Apart from safety, it is also critical that pupils feel
at ease while at school. The learning atmosphere should also be
welcoming, open, clean, and vibrant. Given the importance of
education in achieving success, it is critical to guarantee that
each student receives the most essential education possible.
This is critical since these students will be entering professional
professions and, in some cases, teaching the next generation.
(Abdullahi & Abdulkareem, 2015; Bernardo, Ganotice & King,
2015; Ring & West, 2015).

Teacher leadership has recently become a focus of ed-
ucational research aimed at bettering educational practices and
school effectiveness. One of the essential aspects of school per-
formance and student learning is strong teacher leadership.
One of the most common conclusions from studies of effective
school leadership is that leadership authority does not have to
be centralized in the person of the leader, but can be distributed
throughout the school, particularly among the teaching staff.
The school's internal capacity to maintain and support develop-
mental activities and the type of school culture will determine
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sustainability. Sustaining improvement will require the ability
of many people to lead and the kind of school culture. Teacher
leadership and school culture are critical in shaping a school's
quality. Furthermore, school culture is thought to be a predictor
of academic success. (Day, Gu & Sammons, 2016; Dou, Devos
& Valcke, 2017; Duan, Du & Yu, 2018).

Even though several studies have been completed
on the association among teacher leadership and
school culture, no research has been done on the me-
diating effect of school culture on the relationship be-
tween teacher leadership and school effectiveness.
None of the existing studies or research in the field of
education can address this question. In other words,
this research is a brand-new concept that hasn't been
thoroughly investigated. To address this gap in the
literature, the researcher is going to make a study on
the relationship among these variables such as teacher
leadership, school culture and school effectiveness.

Objectives of the Study

The study aims to determine the relationships
between teacher leadership and school effectiveness
as mediated by school culture. Further, the study
aims:

1. To assess the level of teacher leadership in
terms of:

1.1 school culture,

1.2 teacher leadership work,

1.3 teacher leadership demand, and
1.4 teacher leader supply.

2. To evaluate the level of school effectiveness in
terms of:

2.1 instructional leadership,
2.2 clear and focused mission,
2.3 positive school climate,
2.4 high expectations,

2.5 frequent monitoring of student pro-
gress,

2.6 time on task, and
2.7 positive home/school relations.
3. To ascertain the level of school culture.

To determine the significant relationship be-
tween teacher leadership and school effective-
ness, teacher leadership and school culture,
and school culture and school effectiveness.

5. To determine if the mediating effect of school
culture on the relationship between teacher
Leadership and school effectiveness is signifi-

cant.

Hypothesis

The following null hypotheses were evaluated
at a significance level of 0.05:

1. There is no significant relationship between
teacher leadership and school effectiveness;
teacher leadership and school culture; and school
culture and school effectiveness.

2.School culture does not significantly mediate the
relationship between teacher leadership and
school effectiveness.

Review of Related Literature

This section contains a collection of literature
and studies from many writers that have made signif-
icant contributions to this research. It has the follow-
ing parts: Teacher leadership, school effectiveness and
school culture and correlation between measures. The
readings offered will help readers learn about and
comprehend the factors in this study. The variables in
this study are teacher leadership, school effectiveness
Teacher leadership is by
Teacher Leadership and Readiness Surveys, Finster
(2016) with indicators such as school culture, teacher

and school culture.
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leadership work, teacher leadership demand, and teacher
leader supply. School effectiveness is adapted from
School Effectiveness Questionnaire by Fadael (2011)
with indicators such as instructional leadership, clear
and focused mission, positive school climate, high expecta-
tions, frequent monitoring of student progress, time on
task, and positive home/school relations. School Culture is
Questionnaire of School Culture, Doble (2015) with
indicators of school culture include collaborative leader-
ship; teacher collaboration; professional development; colle-
gial support; unity of purpose; and learning partnership.

The last part is the correlation between
measures which shows the relationship between and
among the variables.

Teacher Leadership

The conceptual confusion regarding teacher
leadership is problematic for various reasons because
it hampers academics' capacity to communicate with
one another. Hence, a "teacher leader" is defined as
someone who joins in school-level decision-making in
one study, as an instructional coach providing
growth-oriented feedback to colleagues in another, as
someone who conducts her action research in an-
other, and as someone who has a commanding voice
in promoting for transformation in national instruc-
tion policy in yet another. Teacher leadership is grow-
ing increasingly popular in the educational sector.
Teachers fantasize about making a difference outside
of their classrooms and having an authentic influence
on how their profession is molded. Addendum,
teacher leadership must cope with the current
changes that teachers confront and teach students to
deal with, and instructors must enhance their abilities
and take on additional leadership duties. In this ap-
proach, these teachers bring brilliant ideas and sug-
gestions to school and district concerns and allow oth-
ers to do the same. Their opinions may be heard in
several contexts, and fresh and imaginative projects
are established (Berg & Zoellick, 2019; Crippen & Wil-
lows, 2019; Sawalhi & Chaaban, 2019).

In addition, it is also employed in the context
of more significant concerns, such as school reform

and lowering teacher attrition. Government agencies
must acknowledge support for teachers' leadership
potential. Hence, the function of the teacher is being
investigated by professional organizations, institu-
tions, and private organizations leader. In general, in-
trinsic rather than extrinsic reasons inspire teacher
leaders. The lack of tangible markers for teacher lead-
ers, such as a title, salary, or time allocation, can oper-
ate against individuals who have the capacity to lead.
It also means that defining someone qualifies as a
teacher leader is never easy (Lovett, 2018; Ross,

2019; Wenner & Campbell, 2017).

Moreover, teacher leadership has to be consid-
ered by a principal. It must be cultivated and
strengthen for formal and informal leadership posi-
tions within the school. Teacher leaders must collabo-
rate with every decision and plan of the principal.
Thus, many instructors wonder how they can con-
tinue to teach while establishing and committing to
leadership roles and duties within the school commu-
nity. That is why over the last decade, scholarly inter-
est in teacher leadership has grown as a result of its
ability to develop internal capacity for long-term
school development. Furthermore, it is reported that
up to 80% of youngsters in low-income nations are
projected to be unable to read and comprehend a sim-
ple text by the age of ten. (Bellibas, Glimdis, &
Kiling,2020; Pineda-Baez, Bauman, & Andrews, 2019;
Webber, n.d.).

Besides that, teacher leadership is regularly
positioned around portrayals of the exercises and
parts of educator leaders. Educator pioneers are the
individuals who lead inside and past the study hall,
yet additionally add to impact the improved instruc-
tive act of instructors. Successful educator pioneers
usually hold various physiognomies, capability in
various zones, and work in a school. Today's teaching
requires a more complicated set of duties and respon-
sibilities to successfully engage students and prepare
them for rapidly changing cultures (Al-Taneiji & Ibra-
him, 2017; Bagley & Margolis, 2018; Berry, 2015).

Teacher leadership makes and regulates an ef-
fective group, outfitting others with significant assets
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to improve understudy accomplishment. The formal
and casual functions of educator pioneers remember
participating for school-wide dynamic. They encour-
age the expert development of different educators
and cultivate shared work plans. Teachers today take
on roles that were long thought to be solely the realm
of principals: they serve as peer coaches and instruc-
tors, lead course of study teams, and model good
teaching techniques (Badiali, 2018; Berry, 2019;
Cansoy & Parlar, 2017).

When teacher leadership is available, it is una-
voidable that long-term change and increased learn-
ing opportunities occur. Teacher leaders provide indi-
vidual or group assistance in curriculum instruction,
classroom management, professional development,
mentoring, data coaching, and nonstop improvement
activities. Suppose teacher leaders can assist in the
transformation of school cultures, everyone benefits.
Therefore, teacher leaders advocate change in and out
of the classroom (Cheng & Szeto, 2016; Cherkowski,
2018; Cooper, Stanulis, Brondyk, Hamilton, Macaluso
& Meier, 2016).

Teacher leadership utilizes proof and infor-
mation for dynamic; perceiving openings and step-
ping up to the plate; assembling individuals around a
typical reason; marshaling assets, and making a
move. Educator pioneers screen progress, continue
the responsibility of others and foresee antagonism.
To create and maintain deeply functional instruction
frameworks that aid all pupils equipped with the vital
information, aptitudes, and capabilities to thrive in
both work and society, an increase in the number of
teacher leaders is required (Allen, Grigsby & Peters,
2015; Cosenza, 2015; Cranston & Kusanovich, 2015).

Moreover, teacher leadership is how a teacher
handles various circumstances. A teacher leader has
nine personality traits such as a profound obligation
to student learning; positive thinking and excitement;
liberality and quietude; boldness and readiness to
face challenges; certainty and conclusiveness; the re-
sistance of equivocalness; imagination and adaptabil-
ity; steadiness; and hard work. Despite the inescapa-

ble concession of developing and extending the lead-
ership abilities of classroom educators, it is smothered
by an absence of structures and proficient develop-
ment ways (Crippen & Willows, 2019; Demir, 2015;
Eltemamy, 2018).

Furthermore, teacher leadership is receptive to
their inward signals, perceiving how their emotions
influence them and their school and network execu-
tion. Mindful educators are ready to talk straightfor-
wardly about their directing vision. Educators with
high mindfulness ordinarily know their constraints
and qualities and display a funny bone about them-
selves. It fills in as a foundation of a well-working ed-
ucational system, particularly given the ever-advanc-
ing needs of the teaching profession (Fairman & Mac-
kenzie, 2015; Gul, Demir & Criswell, 2019; Hairon,
Goh & Chua, 2015)

Additionally, teacher leadership consolidates
three primary territories of movement. To begin with,
through instructing, coaching, driving working gath-
erings; second, improved learning and educating; and
third, the turn of events and demonstrating compel-
ling types of educating. Indeed, every educator is a
pioneer somehow just as pioneers who are self-recog-
nizing. This kind of authority rises above officially
characterized parts in the structure. Each instructor,
any educator, eventually in their profession, turns
into an educator chief (Hairon, 2017, Hamzah, Noor &
Yusof, 2016; Harris & Jones, 2019).

Also, teacher leadership educator authority
alludes to the dynamic cycle of an instructor in in-
structing and learning in the homeroom:s. It also in-
corporates affecting their contemporaries, pupils and
school network to improve the nature of educating
besides figuring out how to improve pupils” accom-
plishments. An educational leader participates in the
everyday work of instruction. A teacher leader deter-
mines the school's atmosphere and culture aside from
its classroom function (Heikka, Halttunen & Wani-
ganayake, 2018; Hovardas, 2016; Hunzicker, 2018).

Furthermore, self-aptitudes acquired in the
workplace can be used to frame teacher leadership.
The majority of the new teaches have an abundance of
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information and expert abilities. Be that as it may, in-
structor initiative abilities are less focused and domi-
nated by new educators. Indeed, teacher leaders are
in charge of improving school culture. Having a pow-
erful position outside of the classroom is a must. (Ja-
cobs, Gordon & Solis, 2016; King, 2017; Lai & Cheung,
2015; Lotter, Yow, Lee, Zeis & Irvin, 2020; Lowery-
Moore, Latimer & Villate, 2016;).

Moreover, teacher leadership functions princi-
pally as far as companion coaching to investigate and
evaluate novel thoughts. Teacher leaders offer basic
helpful criticism to guarantee enhancements in in-
structing and learning are accomplished. In any case,
one of the fundamental obstructions is the top-down
authority model that rules in numerous schools. In-
structor initiative is needy after giving up capacity to
educators and how educators acknowledge the im-
pact change. This incorporates regard, joint effort, and
shared trust. The instructor pioneer should be patient
and non-compromising when requested guidance
(Levin & Schrum, 2016; Li, 2015; Lin, Lee & Riordan,
2018; Lovett, 2018; Nguyen, Harris & Ng, 2019).

On the other hand, teacher leadership may be
embedded when school administrators build relation-
ships with staff and promote leadership and auton-
omy throughout the school. It will take empowerment
and encouragement of teachers to become leaders and
empower authority and independence to produce and
sustain teacher leadership. To produce and support
educator initiative will require the strengthening and
consolation of instructors to become leaders. All in all,
instructor administration expects time to be saved for
initiative work, including time for the proficient turn
of events and collective work (Margolis & Strom,
2020; Miles, 2016; Palmer, 2018; Pang & Miao, 2017;
Parlar & Cansoy, 2017).

Furthermore, educational authority can per-
suade partners to change and do things they would
not typically contemplate if not for the pioneer's influ-
ence. Instructor pioneers lead both inside and outside
of the classroom, connect with and add to a network
of educator students and pioneers, and influence oth-

ers to enhance their teaching practices. Moreover, ed-
ucator administration is described as a type of aggre-
gate initiative. Educator pioneers create skill by work-
ing cooperatively rather than conventional ideas of
authority. The significant point is that instructor
chiefs are master educators following the standards of
developmental authority (Pineda-Baez, Bauman &
Andrews, 2020; Poekert, Alexandrou & Shannon,
2016; Printy & Liu, 2020; Scales & Rogers, 2017;
Schott, van Roekel & Tummers, 2020; Sebastian,
Huang & Allensworth, 2017).

Moreover, teacher leadership stretches out
past teaming up or partaking in dynamics. An in-
structor chief accepts the capacities potentially at-
tempted by senior administration. The administration
of educators shifts from several levels of control to
peer control. The force base in the teacher-leadership
model is dispersed, and the positions are distributed
within the instructional network. A significant com-
ponent of this administration approach is the accentu-
ation of colleague methods of working. It includes
shared trust and backing that offer all the more
straightforwardly to authoritative viability and im-
provement (Sebastian, Allensworth & Huang, 2016;
Sfakianaki, Matsiori, Giannias & Sevdali, 2018; Shen,
Wu, Reeves, Zheng, Ryan & Anderson, 2020; Sinha &
Hanuscin, 2017; Smith, Hayes & Lyons, 2017; Smylie
& Eckert, 2018).

Finally, teacher leadership requires moving
endlessly from the conventional top-down admin-
istration, teacher leaders assume liability and
acknowledge levels of responsibility. Instructor initia-
tive should be made accessible to all, in any case, a
few educators will wind up as pioneers. In contrast,
others are simple experts, making a two-level frame-
work. Skilled classroom educators must develop their
skills, coach others, and advance professionally now
more than ever before, all while keeping one foot
tirmly inside the classroom. (Tsai, 2017; Valdez, and
Broin, 2015; Weiner, & Woulfin, 2018).

Teacher leadership, on the other hand, is criti-
cal in today's generation. A principal's many respon-
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sibilities necessitate the assistance of someone to as-
sist him in operating a school. As a result, works of
literature on teacher leadership adhere to the concept
of leadership as a sharing of responsibilities, obliga-
tions, and the training of future leaders. This aligns
with the 21st-century leadership abilities that today's
leaders must master. Furthermore, this research study
is unusual because it focuses on teacher leadership
and school culture in resolving issues related to
school performance.

School Effectiveness

School effectiveness alludes to how school
contrasts in understudies' presentation are credited to
adaptable school factors. It builds up moldable varia-
bles that are overwhelming and generalizable across
various settings. School adequacy can be estimated
through semi test configuration known as the relapse
irregularity (RI) plan. The RD configuration has been
created and advanced to assess school viability in on-
going instructive adequacy research (Duan, Du & Yu,
2018; Finn & Wright, 2016; Fleckenstein, Zimmer-
mann, Koller & Moller, 2015).

Generally, school effectiveness is depicted as the
logical way to decide with decide the causal impact of
pliant states of tutoring. Various strands of school ad-
equacy have been created and are presently progres-
sively consolidated into more integrative methodolo-
gies. The information base of school viability is talked
about dependent on the outcomes from meta-exami-
nations and worldwide similar evaluation contem-
plates (Deppeler & Ainscow, 2016; Egalite & Kisida,
2016; Scheerens, 2015).

The school effectiveness research applies logical
techniques in building up which pliable instructive
conditions are related with yield markers. Cutting-
edge school viability research coordinates different
exploration conventions. It is guided by staggered ap-
plied models at the hierarchical and school level. The
primary sign of a successful school should be student
achievement. However, students’ personal growth
should be included in assessing efficient and effective
schools (Abdullah, Yiing & Ling, 2016; Caughy, Mills,
Brinkley & Owen, 2018; Chin & Chuang, 2015).

Similarly, school effectiveness is a multifaceted
topic and evolves with each generation of students.
When consistency across grade-level is brought into
the image will, in general, be on the low side since
school adequacy is very reliant on the specialized ex-
ploration nature of applied instructive examination.
School effectiveness and school improvement conjoin
as a result of their shared interest. The significant
point of school adequacy is consistently interfaced
with policy-making. School viability has highlighted
school improvement requirements (Allen, Grigsby &
Peters, 2015; Bellei, Vanni, Valenzuela & Contreras,
2016; Botha, 2016).

However, school effectiveness is confronted with
a socially fragile issue relating to the inquiry whether
instruction should focus on greatness or whether the
essential objective of training is to decrease instructive
disparity and accomplish informational value. The
last thought advances social equity by expecting to
decrease the distinctions in instructive accomplish-
ment between understudies of assorted financial
foundation or understudies with various capacities.
Contemporary examination on instructive adequacy
joins the two methodologies (Amanchukwu, Stanley
& Ololube, 2015; Arar & Nasra, 2020; Baum & Riley,
2019).

School effectiveness has various models in clari-
tying and figuring out what makes schools viable. By
and large, a few connections of successful schools
have been proposed, for example, an unmistakable
school mission created in the arrangement between
and shared by the head and the instructors. High
standards are shared by the school staff that under-
studies can succeed and that educators can help them
succeed (Ali, 2017; Allen, Grigsby & Peters, 2015; Al-
trichter & Kemethofer, 2015).

Additionally, school effectiveness fortifies the
school mission and vision through viable instruc-
tional pioneers. Understudies are given chance and
time to learn. Instructors have clear assumptions
about what to educate and a satisfactory chance to in-
struct. The school climate is protected and systematic.
Nonetheless, progress endeavors have hiss because
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assessment was not interpreted of sufficiently for in-
structive practice. The frequency, relevance, and qual-
ity of teacher professional development can also have
an impact on school effectiveness (Al-Harthi, & Al-
Mahdy, 2017; Allen, Grigsby & Peters, 2015; Ali &
Yangaiya, 2015).

However, school adequacy is confronted with a
socially sensitive issue relating to whether training
should focus on greatness or whether the essential ob-
jective of instruction is to decrease instructive imbal-
ance and accomplish instructive value. The last
thought advances social equity by intending to lessen
the distinctions in instructive accomplishment be-
tween understudies of assorted financial foundation
or understudies with various capacities. Contempo-
rary examination on instructive viability consolidates
the two methodologies (Amanchukwu, Stanley &
Ololube, 2015; Arar & Nasra, 2020; Baum & Riley,
2019).

Indeed, school effectiveness has various models
in clarifying and figuring out what makes schools
powerful. By and large, a few corresponding compel-
ling schools have been proposed, for example, an un-
mistakable school mission created in the arrangement
between and shared by the head and the instructors.
Elevated standards are shared by the school staff that
understudies can succeed and that educators can help
them succeed (Ali, 2017; Allen, Grigsby & Peters,
2015; Altrichter & Kemethofer, 2015).

Additionally, school effectiveness fortifies the
school mission and vision through compelling in-
structional pioneers. Understudies are furnished with
circumstance and time to learn. Educators have clear
assumptions about what to instruct and satisfactory
opportunities to educate. The school climate is pro-
tected and systematic, and collaboration and regard
are invigorated. Be that as it may, many progress en-
deavors have fizzled because exploration results were
not interpreted satisfactorily into rules for instructive
practice (Al-Harthi & Al-Mahdy, 2017; Allen, Grigsby
& Peters, 2015; Ali & Yangaiya, 2015).

Likewise, school effectiveness is influenced by
sure self-teach relations, for example, parental associ-
ation in school. Understudy progress is now and
again observed, and the outcomes are utilized to im-
prove their exhibition. The focal point of compelling
schools is on instructing, learning, and the study hall
level; utilization of information for dynamic; student
results; schools' inward conditions; upgraded con-
sistency through the usage of dependable projects;
and pulling switches to influence all levels, both in-
side and past the school (Ahmad, 2016; Alanoglu &
Demirtas, 2016; Aldridge & Fraser, 2016).

Research on school effectiveness has been pro-
gressively scrutinized for its unnecessarily tight spot-
light on the estimation of school information. The se-
curing of information in school subjects is the main
instructive goal of state-funded training. By itself, the
school adequacy database would not result in
changes in instructional practice; instead, the school
improvement planning measure is at the center of the
concept. (Burusi¢, Babarovi¢ & Veli¢, 2016; Collins, &
Gillies, 2016; Creemers & Kyriakides, 2015).

In the post-present-day culture, operationaliza-
tion of school effectiveness alludes to the issue of how
to best quantify the impacts of schools' and educators'
attributes on understudies' instructive accomplish-
ment. Great operationalization of school adequacy is
a methodological test of the relative multitude of
studies in this field. At the same time, the precision of
their decisions and the grip of the logical discoveries
generally rely upon the accomplishment of the opera-
tionalization (Abdullahi & Abdulkareem, 2015;
Baroody, 2017; Caro, Lenkeit & Kyriakides, 2016).

Moreover, school effectiveness changed and was
created after some time. Subsequently, suppose there
is a characterized standard of accomplishment, funda-
mentally at the public or a local level. In that case, an
appraisal can be made on whether the typical presen-
tation of a specific class or school is above or beneath
that particular norm. School viability tends to be
called instructor, and school impacts are dependent
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on unpredicted learning pick up (Carter, 2016; Da-
hiru, Pihie, Basri & Hassan, 2017; Feng & Jih-Lian,
2016).

Additionally, school effectiveness depends on un-
predicted accomplishment. The simple pointer of the
adequacy of instructive climate is the inconstancy of
understudies’ presentation that has not been clarified
with different variables, aside from those identified
with instructors and schools. In this methodology, un-
derstudies' experience pointers, for example, financial
status, perspectives, inspiration, age, sex, or identity,
are utilized to anticipate school accomplishment suc-
ceed (Dijkstra, Geijsel, Ledoux, van der Veen & ten
Dam, 2015; Freeman, Simonsen, McCoach, Sugai,
Lombardi & Horner, 2016; Gamazo, Olmos-Migue-
lanez & Martinez-Abad, 2016).

Similarly, school effectiveness depends on the es-
timation of the learning pick up over the long run and
the impact of qualities of instructors and schools de-
pendent on learning pick up. The contrast between
understudies' accomplishment estimated at a first and
second point in time becomes a proportion of under-
studies' advancement, henceforth a basis of instruc-
tive viability. The school improvement arranging
measure is impacted by the setting of the school and
establishments, for example, research discoveries,
and, thus, impacts intermediate results at the instruc-
tor and school levels, just as understudy out-
comes (Goddard, Goddard, Sook Kim & Miller, 2015;
Granvik Saminathen, Brolin Laftman, Almquist &
Modin, 2018; Scheerens, 2015).

School effectiveness impacts instructors and
schools inside a particular period. The progress is in-
dividualized concerning their experience. Continu-
ously, an emphasis on homeroom improvement and
its effects on understudy achievement took over. It
doesn't stop with the usage of improvement needs,
yet additionally gives unequivocal consideration to
staff advancement, association, initiative, coordina-
tion, request and reflection, and collective arranging
(Gray, 2016; Hallinger, Wang, Chen & Liare, 2015;
Jamaludin, Alias, Mohd Khir, DeWitt & Kenayathula,
2016).

750

In essence, school effectiveness alludes just to the
incomplete impact of instructive climate on under-
studies' exhibition. It is connected only to the noticed
time-frame. Since the understudies go to instructive
establishments during a more extended time-frame, it
is conceivable to make complete decisions about im-
pacts of schools or instructors on instructive accom-
plishment (Dijkstra, Geijsel, Ledoux, van der Veen &
ten Dam, 2015; Feng & Jih-Lian, 2016; Harris, Adams,
Jones & Muniandy, 2015).

Happy teachers are a clear indicator of a success-
ful school. Furthermore, teachers are constantly en-
thused to come to work. School activities are simple
because the school leader is guiding them when these
teachers' minds are full of directions and clarity.
Without a doubt, the related pieces of literature on
school effectiveness offered here provide insight, par-
ticularly into its effects on learning. Teachers are
taught to be diligent in their work in an efficient
school. They intended to provide their clients with a
good, high-quality education. As a result, this new
study on the mediating effect of school culture on the
relationship between teacher leadership and school
success is added to the literature. The study proposes
a new approach to addressing difficulties and chal-
lenges related to school effectiveness, as predicted by
school culture and teacher leadership.

School Culture

Convictions, observations, relationships, view-
points, and decisions that shape and impact each
component of a school's capacity are generally re-
ferred to as "school culture." It also encompasses a
school's understanding and celebration of racial, eth-
nic, etymological, and social diversity, as well as the
physical and emotional well-being of students, the or-
ganization, and public spaces, and how much a
school understands and celebrates racial, ethnic, ety-
mological, and social diversity. It is mind boggling
and significant. It can be identified in terms of stu-
dents” accomplishments and the career advancement
of staff. It influences everything in schools (Aasebg,
Midtsundstad & Willbergh; 2017; Ab Talib, Don,
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Daud & Raman, 2015; Alemén, Freire, McKinney &
Bernal, 2017).

The school culture practiced at one school against
another is not the same since a different element of a
school culture emerges from both conscious and un-
conscious points of view, features, relationships, and
practices. Along with the school's network, the ar-
rangements that administer how it works, or the phi-
losophies upon which the institution was created, un-
derstudies, guardians, educators, overseers, and fur-
ther members leverage to the way of life at their
school (Bloomfield & Fisher, (2016; Cansoy & Parlar,
2017; Carey, 2018).

School culture is tremendous because without so-
cial help, changes would not be fruitful, and learners
will fall flat in learning. It signifies that school culture
is an important part of the process of improving and
upgrading the school. Hence, school culture can sig-
nificantly affect school performance, group accom-
plishment and cooperation and encourages a promise
to staffs and student learning (Ali, Sharma & Zaman,
2017; Bloomfield & Fisher, 2016; Brown, 2015).

Indeed, school culture has emerged as a central
theme in several initiatives to change schools and im-
prove educational performance. School culture also
shapes social examples, biases, and other factors that
influence future actions, leading to a roadblock to
change and progress. As a result, school culture
should be monitored regularly to ensure that it re-
mains positive. If a school's culture is deteriorating, it
must improve its way of life by implementing initia-
tives. (Bell, Summerville, Nastasi, Patterson & Earn-
shaw, 2015; Buchanan, 2015; Campbell & Kane, 2018).

In a similar vein, the culture of the institution
must be modified and updated. However, if this is
done frequently, nothing will be accomplished. This
means that, before making any changes to the school
culture, the school administration must plan carefully
and exhaustively so that the cultures that emerge are
of high quality, acceptable to all members, and long-
lasting. Forming a positive school culture is condu-
cive to professional satisfaction, morale, and effective-

ness (Allen, Grigsby & Peters, 2015; Assouline, Lu-
pkowski-Shoplik & Colangelo, 2018; Bektas, Cogaltay,
Karadag & Ay, 2015).

Also, school culture changes need the contribu-
tion of instructors in dynamic either in building up a
positive or negative school culture. Various analysts,
instructors, and essayists have attempted to character-
ize the significant features of positive and negative
school cultures. There are several research, articles,
and books available on the subject. When anticipating
a change, educators should likewise be contemplated
to develop a feeling of collegiality and make a feeling
of belongingness among the school network (Alj,
2017; Anttila & Vaananen, 2015; Avci, 2016; Chen,
Wang & Neo, 2015).

However, the school culture of homegrown
schools is at a moderate level. According to research,
schools should be monitored. Positive adjustments
made because a strong school culture can aid in the
development of a generation of students, families,
and instructors who work together to achieve each
school's vision, mission, and goals. They will benefit
from a more stable culture. Social components in gen-
eral will contribute altogether too enthusiastic states,
such as joy and despondency or satisfaction and dis-
appointment (Arifin, 2015; Carlson, 2017; Daniati,
2019).

In like manner, school culture impacts life and
learning in the school building. Its impact is greater
than nation’s leader, the state division of instruction,
the educational committee, or even the head, educa-
tors and guardians can have. Because of the critical
pretended by school culture in upgrading adequacy,
the distinguishing proof of this culture has been the
focal point of numerous investigations. School culture
enhances the effectiveness of the identity of this cul-
ture (Deal & Peterson, 2016; Dwyer, 2016; Eisenhart,
2018).

Change is much more challenging to implement
when there isn't a supportive school culture in place.
Unquestionably, school culture is included common
essential presumptions, standards and qualities that
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adapt to its issues of outside transformation and in-
side mix. These parts make up the persona' of the
school, which radiates from relational communica-
tions between singular instructors and gatherings of
educators and their normal observations and shared
implications. School culture is indispensable for de-
velopment (Espinoza-Herold & Gonzalez-Carriedo,
2017; Eisenhart, 2018; Fraise & Brooks, 2015).

As outlined, school culture mindfulness achieves
change, the current culture should be reconsidered
and rebuilt by considering what is thought about a
given culture. The significance of instructor coopera-
tion is the most grounded positive component in the
given school culture. Likewise, school culture urges
instructors to impart, share skills and work together
more collegially and profitably. In this way, a positive
school culture requires consistent correspondence and
sharing of ability (Allen, Grigsby & Peters, 2015; Fran-
cis, Blue-Banning, Turnbull, Hill, Haines & Gross,
2016).

Since school culture includes change, in this way,
school supervisors are urged to give time to teachers
to participate in close-to-home issues and create hold-
ing. It advances proficient associations which encour-
age spirit, eagerness, and viability of educators. It ad-
ditionally causes them to become more open to
groundbreaking thoughts. Frequently oblivious prac-
tices, mentalities, and convictions, endeavors to
change school societies might be a more probable ex-
perience (Freire & Branco, 2019; Furner & McCulla,
2019; Galloway & Conner, 2015).

In a similar vein, school culture should highlight
of every organization. Because of that, expanding the
comprehension of existing school societies as a rule
can assist with recognizing the center components of
the school’s way of life and fill in as an outline to dis-
tinguish those components of their way of life which
may be created. Because all school societies are new, it
is critical to explore and understand the fundamental
causes of previous social situations (Gruenert & Whit-
aker, 2015; Hanuliakova, Porubéanova & Hasajova,
2016; Harris & Kemp-Graham, 2017).
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In addition, positive school culture is one in
which efforts are turned into positive experiences for
both staff and students. When a school has a positive
culture, instructors are enthusiastic about working
since they can see the big picture. Students are better
able to learn. Then again, school culture that is nega-
tive when it has disconnected staff. This prompts con-
ditions that serve grown-ups more than the students.
Harmful school culture is where the reason for teach-
ing has been lost, where negative qualities and misery
rule. Poisonous school culture is a climate where
school staff neglects to sort out what's expected to de-
velop (Howard, 2018; Kiral & Kacar, 2016; Klevan &
Villavicencio, 2016).

Conversely, a positive school culture-expanded
student learning. There is a mutual feeling of direc-
tion, solid correspondence, and good collegial connec-
tions among the staff. These schools commend cus-
toms, improvement, difficult work, and offer help for
one another. This also includes clear, open corre-
spondence to avoid misconceptions and eliminate
sensations of doubt or hostility. To include parents in
a school culture, school programs become significant
(Lesinger, Dagli, Gazi, Yusoff & Aksal, 2016; Lewis,
Asberry, DeJarnett & King, 2016; Liderlik & ve Oku-
lun, 2019).

School culture is how things are and regularly an
amazing power that can either uphold nonstop im-
provement of educating and learning or impede it. It
is an immediate impression of the head and authority
team. Defining objectives is one way to get more posi-
tive feedback from employees. Praise for student
achievements should be attainable on a larger scale
(Loertscher & Koechlin, 2015; Mahmoudi, Brown,
Amani Saribagloo, & Dadashzadeh, 2018; Sparks,
2016).

In any case, positive school culture is simpler to
spot because each school is willing and anxious to ex-
hibit what is working out in a good way and what
they progress nicely. In schools with positive socie-
ties, they are predictable in successful schools. The
school culture improved guidance. Factors like secu-
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rity and scholarly desires improved school atmos-
phere. These outcomes expanded scholastic desires
and diminished instructor turnover, both emphati-
cally sway school culture (Malone, 2015; Mclsaac,
Read, Veugelers & Kirk, 2017; Meredith, Moolenaar,
Struyve, Vandecandelaere, Gielen & Kyndt, 2017).

However, this does not imply that rules should
be established for every possible scenario. If all else is
equal, focus on instilling good aspects in the class-
room that encourage children to learn. Accordingly,
school cultures that are more grounded have more
satisfied teachers and higher school viability. Teach-
ers in these schools are happier with their positions
and are more ready to be answerable for school
schedules and understudies' guidance (Ovenden-
Hope & Passy, 2015; Ozdilekler, Giinsel, Dagh &
Girbiizer, 2017; Parlar, Cansoy & Kiling, 2017).

Along these lines, school culture has a clear mis-
sion, vision and goals, viable school authority, educa-
tional plan arrangement, and effective instruction.
This school has supportive leadership, high student
engagement, explicit norms and purpose, and more
remarkable adaptation to change, boosting academic
expectations and reducing teacher turnover. There-
fore, shared basic assumptions, norms and values in-
fluence a school culture (Mujiati, Suriansyah & Ef-
fendi, 2019; Nevalainen, Kimonen & Alsbury, 2017;
Ohlson, Swanson, Adams-Manning & Byrd, 2016).

According to the literature on school culture, in-
structors must establish positive relationships with
their coworkers to be more productive. As a result,
teachers will develop a sense of trust and respect for
one another, which will be advantageous to the suc-
cess of all school activities. Collaboration and team-
work are essential. Furthermore, maintaining a
healthy school culture is recommended to keep kids
eager to learn and teach effectively. It is a vital aspect
of a student's performance that a school leader should
monitor every quarter. Thus, another critical study in
the body of knowledge is the mediating effect of
school culture on the relationship between teacher
leadership and school success.

The extant works of literature on the associa-
tion amongst teacher leadership and school effective-
ness, teacher leadership and school culture, and the
influence of school culture on school effectiveness
perform an indispensable part in running a school to-
day. These three variables are education sources in
creating a positive school environment and especially
in attaining successful plans. Secrets that are needful
and must be considered in every school or organiza-
tion. This new study solidly changes previously held
beliefs about the role of school culture as a predictor
of the link between teacher leadership and school ef-
fectiveness.

Thus, the researcher chose the above variables
so that teachers will be opened with possibilities on
how to improve teacher leadership, school culture
and school effectiveness especially on an administra-
tor who is considered the most important person in
delivering this one.

Correlation between Measures

The influence of teacher leadership on school
effectiveness was investigated using naturalistic in-
quiry methodology in this quantitative study. One of
the essential parts of teacher leadership is their ability
to inspire pupils, which is one of the most important
indicators of school success. Students' motivation and
learning success are influenced by a variety of factors.
And students will be more motivated to learn if their
teachers are well-led. Furthermore, common traits of
excellent schools, such as good leadership and posi-
tive teacher-student connections, can be used to un-
derstand their possibly protective impact. According
to studies on school leadership, both principal and
teacher leadership are significant for school improve-
ment or effectiveness (Nafia & Suyatno, 2020; Ram-
berg, Brolin Laftman, Fransson & Modin, 2019; Sebas-
tian, Huang & Allensworth, 2017).

Furthermore, it is argued that teacher leader-
ship is critical for school improvement or effective-
ness and student progress. A teacher leader can also

IJSER © 2021
http://www.ijser.org


http://www.ijser.org/

International Journal of Scientific & Engineering Research Volume 12, Issue 12, December-2021 754

ISSN 2229-5518

demonstrate genuine interest in students' lives by vis-
iting homes of students who are on the verge of drop-
ping out; by seeking higher education, teachers can
improve their image as specialists who make a mod-
ify; acquire reverence and conviction in the broader
community by living a modest life, and display toler-
ance and reasonableness under challenging situations
by abiding by the law. To increase the quality of
school management, teacher leadership practice is
highly significant as a reference to the school admin-
istration line. Because there is two-way contact via
sharing thoughts and facts, teachers may be able to
spark a better idea for fixing difficulties at school.
This sparks school to be more effective and conducive
for everyone, the learners, teachers, and stakeholders
as a whole (Zamir, 2020; Cruz, n.d).

. In Sweden, school administrators have dele-
gated responsibility for improving pedagogical meth-
ods to teacher leaders since the early 1980s. The legal
scope for such delegation has grown since 2010.
Nonetheless, long-term school improvement has
eluded us. Research has shown that school leaders
should think about how teacher leadership is pre-
sented to enhance school circumstances. Three ways
to teacher leadership were discovered in a Hong
Kong research study of school teachers. It was con-
firmed that varying levels of teacher-leader participa-
tion in professional inquiries result in distinct teacher
leadership practices that can have various of conse-
quences on teaching and learning practices and the ef-
ficiency of institution development actions (Lai &
Cheung,2015; Liljenberg, 2016).

Moreover, the importance of teacher leader-
ship on school effectiveness was found among teach-
ers in Shanghai, China. Teacher leadership is univer-
sally accepted as having a significant impact on stu-
dent achievement. A study conducted in six Shanghai
schools revealed that teacher leadership had a sub-
stantial outcome on school success, with three distinct
roles emerging from leadership practices to promote
school transformation. The data revealed a substantial
link between teacher leadership qualities and school
effectiveness. Hence, all of the research about teacher

leadership suggests that teachers who engage pur-
posefully, collectively, and collaboratively can have a
major impact on school policy and practice (Harris &
Jones, 2019; Pang & Miao, 2017).

In fact, teacher leadership plays a vital role in
school culture. Accordingly, teacher leadership may
play a role in building a school culture that pro-
motes everyone's well-being. Teacher leadership is
viewed as a chance to increase our collective potential
for well-being as a core component of school im-
provement in this approach. Thus, it is essential to
know how much the school’s culture is listening to its
leader (Cherkowski, 2018; Gruenert & Whitaker,
2017).

In many settings, teacher leadership influences
school culture. In Istanbul's Sisli District, 366 high
school teachers participated in studying the associa-
tion between school culture and teacher leadership.
Teachers' judgments of school culture were task-ori-
ented. In contrast, their perceptions of teacher leader-
ship were centered on organizational development,
according to the study’s findings. All subdimensions
of school culture and teacher leadership were shown
to have positive and substantial associations. Another
research project looked at the relationship between
school culture and teacher leadership. A total of 194
teachers from 22 primary schools were selected to
take part in the study. According to the findings of
the correlation study, school culture and teacher lead-
ership have a solid and significant association
(Cansoy & Parlar, 2017; Yusof, Osman, & Noor, 2016).

And while teacher leaders have long been a vi-
tal element of a school's culture, they are gaining
much-needed attention and momentum in school dis-
tricts around the country. The need for this style of
leadership is so great that a group of educators got to-
gether in 2008 to form the Teacher Leadership Explor-
atory Consortium (Demir, 2015; LaForgia, Pauling, &
Sheley, 2016).

Moreover, teacher leadership and school cul-
ture support professional learning in school. This is
proven by a study that teacher leadership increases
school culture and professionalism. Besides, teacher
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leaders who are empowered improve school culture.
Thus, when teacher leaders collaborate with school
administrators, the impact on school culture is palpa-
ble. You'll be able to successfully implement that
change—and enhance results for teachers, leaders,
and students—with Every Teacher a Leader (Levin &
Schrum, 2016; WestEd, Center for the Future of
Teaching & Learning,2018).

As a result, there is compelling evidence that
school culture has a major impact on student achieve-
ment. With this in mind, it was discovered that school
culture and environment have a positively affect
school effectiveness, leading to the conclusion that
improving school effectiveness can be accomplished
by a qualitative enhancement of the school culture
and a conducive school climate. Another research
project looked at the relationship between school cul-
ture and teacher leadership. A total of 194 teachers
from 22 primary schools were selected to take part in
the study. According to the findings of the correlation
study, school culture and teacher leadership have a
solid and significant association. The findings further
conclude that school culture really impacts school ef-
fectiveness (Duan, Du & Yu, 2018; Manaf & Omar, C.
M. Z.B. C,, 2017).

Similarly, a research study at SJKT in Malaysia
explains the importance of school culture and climate
to school effectiveness. Sixty-five percent of the vari-
ance in school performance changes was due to the
school culture component, which comprises unity of
purpose, collaborative leadership, learning partner-
ship, professional development, and teacher coopera-
tion. As a result, both school culture and climate are
significant factors in maintaining school effectiveness.
Moreover, there were also strong favorable relation-
ships between emotional intelligence, school culture,
and school effectiveness. School culture was discov-
ered to be able to moderate the impact of teacher con-
cern innovation on school effectiveness (Bellibas &
Liu, 2018; Koundyannan, Abd Kadir, Ramli Basri, &
Ayub, 2020; Rahayu, Hakim & Ladamay, 2020).

A different research study discovered a signif-
icant association between school culture and school

effectiveness in another investigation. Another study
in Pakistan found a substantial link between school
culture and school effectiveness. The school culture
was discovered to be developing, although the level
of school efficiency was discovered to be moderate.
This study found that school effectiveness can be
achieved even when there is a low degree of instruc-
tional leadership and school effectiveness. As a result,
it is hypothesized that if instructional leadership and
school culture are elevated to a high level, school ef-
fectiveness will increase. The findings suggest that
school culture can contribute to the stated secondary
schools' increased efficacy. In the same vein, accord-
ing to an evaluation of the recommendation on school
effectiveness, differing levels of school accomplish-
ment are connected to variances in school characteris-
tics, particularly school culture (Ali, 2017; Pabalan &
Pabalan, 2020).

Though, the local school's culture is a critical
aspect in school improvement. But in another study
conducted to 341 teachers in Turkey, the findings
agree that school climate predicts school effectiveness.
Furthermore, students and staff actively involved in
school feel more favorable about the institution and
its community. Some of our most powerful friends in
altering education are educators who have the re-
sources and expertise to create change inside their
schools while emphasizing the importance of culture
(Garrick, 2019; Nehez & Blossing, 2020; Ozgenel,
2020).

The above literature is relevant to the study's
variables of teacher leadership, school effectiveness,
and school culture. The discoveries, readings, and re-
search that are included are all closely related to the
subject of study. Teacher leadership is defined as
"school culture, teacher leadership work, teacher lead-
ership demand, and teacher leadership supply," while
school effectiveness is defined as "instructional lead-
ership, clear and focused mission, positive school cli-
mate, high expectations, frequent monitoring of stu-
dent progress, time on task, and positive home/school
relations," according to the statements. To summarize,
the cited works were extremely helpful in revealing
probable connections between teacher leadership,
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school effectiveness, and school culture. These could
also be used to support the study's presentation, re-
sults, and conclusions.

Theoretical Framework

Teacher leadership is founded on the Behav-
ioral Theory of leadership by Dr. Rensis Likert (1950),
which states that leadership capability can be learned
rather than being inherent. In other words, people can
learn to become leaders through teaching and obser-
vation. The actions of leaders are the center of this
leadership philosophy, not mental traits or interior
feelings. This idea is founded on the concept of be-
haviorism, which states that behaviors can be condi-
tioned to have a certain reaction to specific stimuli.
Rather of looking for inborn attributes, this approach
examines what leaders do by observing their re-
sponses to various situations, evaluating leadership
success by analysis of their activities, and linking sig-
nificant behaviors with success.

Besides, the theory's practical application is
that a leader's behavior has an impact on their perfor-
mance, and that different leadership behaviors may
be suitable at different times. The best leaders are able
to change their behavioral styles as needed and
choose the most appropriate type for each occasion.
Behavioral leadership theory believes that leaders are
made, not born, which means that everyone can de-
velop an operative leader if they can absorb and im-
plement certain behaviors.

This is supported by the proposition of
Ngang, Abdullah and Mey (2010) which reveals that
each factor of teacher leadership and school effective-
ness has a substantial relationship. Further, this prem-
ise is reinforced by the findings of the study of Hook
(2006) which identified that the literature does not di-
rectly connects teacher leadership to school effective-
ness.

School culture is anchored on Culture Theory
by Harrison and Huntington (2001) which strength-
ens the expectation that markets work, not because
they are comprised of autonomous individuals who

are free of social sanctions but because they are pow-
ered by social beings and their distinctive ideas, be-
liefs, values, and knowledge. It can contribute to un-
derstanding and promoting development where
group relationships predominate and individualism
is tempered.

Moreover, Culture theory’s holistic perspec-
tive refers to the needs common to all people, and
does not lend itself to easy action. But culture theory
alone pays simultaneous and even attention to these
needs and makes possible a focus on the whole and
the parts, on contexts and contents, on values and
value systems, and on strategic relationships between
key variables, human beings and the natural environ-
ment. And so, it yields conceptual insights and practi-
cal benefits and allows informed choices and intelli-
gent decisions to be made about the future. It enables
individual to deal better with complexity and frag-
mentation, and the emphasis is on systems rather
than on parts of systems (Sardar, 2004).

According to Yusof, Osman and Noor (2017),
there is a very strong and significant correlation be-
tween teacher leadership and school culture. This is
corroborated by Kansoy and Parlar's (2017) findings,
which found that teachers' opinions of school culture
were task-oriented, whereas their perceptions of
teacher leadership were focused on organizational de-
velopment. All subdimensions of teacher leadership
and school culture were shown to have positive and
substantial connections.

Finally, school effectiveness is based on Hargreaves'
(2013) Capital Theory of School Effectiveness and Improve-
ment. The master concepts of intellectual capital, social capital,
and leverage are linked with the traditional concept of institu-
tional outputs to outline school effectiveness and improvement.
However, three concrete situations illustrate and demonstrate
the theory's breadth and fertility: improvements in knowledge
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economies, citizenship education, and teacher effectiveness, as
well as the changing nature of school effectiveness

Hargreaves (2001) provides a capital theory of school
improvement and success based on four concepts: outcomes,
leverage, social capital, and intellectual capital. Hargreaves' ar-
gument creates a blueprint for educational innovation and de-
velopment. A successful school model must be built on more
than a set of characteristics linked to student achievement. In
fact, Duan, Du and Yu (2018) found that school culture and
school effectiveness were positively correlated. The findings of
Manaf and Omar (2017), which refute the premise that there is
no significant association between school culture and school ef-
fectiveness, back up this assertion.

As a result, these ideas have been chosen
based on their shown results and findings. The litera-
ture correlations of these variables help bolster the
study's conclusions. It ensures that the research is
both valid and scientific. Furthermore, the proposi-
tions presented here are evidence supporting the cur-
rent works of literature' findings that there are link-
ages between teacher leadership and school effective-
ness, teacher leadership and school culture, and
school culture and school effectiveness.

Conceptual Framework of the Study

Figure 1 depicts the research's conceptual
framework. Teacher Leadership is taken from Teacher
Leadership and Readiness Surveys with the following
indicators: school culture refers to the sharing of com-
mon mission, vision and goals; teacher leadership work
refers to mentoring new and struggling teachers,
modeling valued services, designing staff develop-
ment, shaping the curriculum and formulating stand-
ards for student behavior and evaluating teacher per-
formance; teacher leadership demand refers to improv-
ing curriculum and instructional functions, profes-
sional development activities, mentoring programs,
evaluations programs and administrative tasks;
teacher leader supply refers to taking leadership posi-
tion to improve school conditions (Finster, 2016).

On the other hand, school effectiveness is
taken from School Effectiveness Questionnaire with
indicators such as instructional leadership, clear and fo-
cused mission, positive school climate, high expectations,
frequent monitoring of student progress, time on task, and

757

positive home/school relations. Instructional leadership re-
fers to making of good instruction the most important
school priority by the principal

Independent Variable Dependent Variable

PATH C

SCHOOL EFFECTIVENESS

TEACHER LEADERSHIP

SCHOOL CULTURE

Figure 1. Conceptual Framework Showing the Variables of the Study

and teacher; clear and focused mission refers to the
school's clearly expressed mission, which ensures that
all members of the staff are aware of and committed
to the school's goals, priorities, and assessment proce-
dures, and accountability; positive school climate refers
to refers to a satisfaction of school programs by the
parents and students where parents and students ac-
tively participate in all school activities; high expecta-
tions refers to teachers having high expectations for
pupils and giving them engaging and interesting as-
signments to help them gain self-esteem, confidence,
and academic achievement; frequent monitoring of stu-
dent progress refers to a method for teachers to use stu-
dent performance data to continuously assess their
teaching efficacy and make more informed instruc-

tional decisions; time on task refers to how much time
IJSER © 2021

http://www.ijser.org


http://www.ijser.org/

International Journal of Scientific & Engineering Research Volume 12, Issue 12, December-2021 758

ISSN 2229-5518

students spend on school-related activities.; and posi-
tive home/school relations which refers to parent and
teacher relationship especially when it comes to moni-
toring student progress (Fadael, 2011).

School Culture is adopted from School Culture
Survey with the following indicators: collaborative
leadership refers to valuing of teacher’s ideas by the
school principal and active involvement of teachers in
the decision-making process; teacher collaboration re-
fers to working cooperatively in groups; professional
development refers to the encouragements for teachers
to attendant-service training and learning

ideas from seminars and other colleagues; collegial
support refers to assisting other teachers in the devel-
opment of teaching materials; unity of purpose refers to
the school's mission statement, which gives teachers a
clear sense of direction in terms of current infor-
mation, discourse, and planning, and learning partner-
ship refers to parents' extended assistance in crafting a
school/community relations plan centered on the aca-
demic mission (Doble, 2015).

The mediation model was also used to categorize the
mediation hypothesis. If all of the stages are followed, variable
M is deemed to completely mediate the X-Y interaction. The
mediator variable explains how or why a relationship between
two independent variables is discovered (Baron & Kenny, 1986;
James & Brett, 1984; Judd & Kenny, 1981).

Consequently, the independent variable
directly impact the dependent variable in a mediation model;
instead, it does so through a third variable known as
the'middle-man.' In fact, the mediator variable is frequently

cannot

referred to as an intervening variable, which is a subtype of the
mediating variable. As a result, the mediation model examines
the relationship between the independent variable and the
dependent variable, the relationship between the independent
variable and the mediator variable and the relationship
between the mediator variable and the dependent varable
(Baron & Kenny, 1986).

Thus, these three variables have an essential contribu-
tion to the validity and reliability of this study.

Significance of the Study

Overall, the study's findings will contribute to
the effectiveness of the school considering that is
plays an important role in school every now and then.
The frequent demand for school effectiveness justifies
the need to conduct more research to be done in liter-
ature in the field of education today. This is signifi-
cant because it is necessary to create an environment
where learners can feel that they are safety physically
and emotionally and to offer the support and energy
required to keep the change going until it becomes in-
grained in the school's culture.

On the other hand, education officials should
look into initiatives and procedures if only to answer
the needs of children and the community, which is
the K-12 program's goal. It starts with official leader-
ship, spreads through a core of teacher leaders, and
eventually pervades the entire faculty, and hence the
entire school community. Finally, our school has a
collaborative atmosphere.

Definition of Terms

Teacher Leadership. As used in this study, it
refers to a collection of skills demonstrated by teach-
ers who teach and impact their pupils that extends be-
yond their classrooms to those within and outside
their school and this is in terms of: school culture,
teacher leadership work, teacher leadership demand,
and teacher leader supply.

School Effectiveness. As used in this study,
it refers to how a school is measured in terms of
productivity and output and this in terms of: instruc-
tional leadership, clear and focused mission, positive
school climate, high expectations, frequent monitor-
ing of student progress, time on task, and positive
home school relations.

School Culture. As used in this study, it refers
to the way teachers and other staff members work to-
gether and the set of beliefs, values, and assumptions
they share. A positive school climate and school cul-
ture promotes students' ability to learn. School Cul-
ture is taken from Questionnaire on School Culture,
Doble (2015); and this in terms of: collaborative lead-
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ership, teacher collaboration, professional develop-
ment, collegial support, unity of purpose, and learn-
ing partnership.

Chapter 2

METHOD

This section highlights the research design, re-
search locale, the population and sample, the research
instrument used, the process of collecting the data,
statistical tools and the ethical consideration.

Research Design

The association among teacher leadership and
school effectiveness, teacher leadership and school
culture, and school culture and school effectiveness
were investigated using a descriptive-correlation ap-
proach. To identify whether there is a connection
among two variables, descriptive-correlational re-
search was used. This is operated in this study to de-
termine the link between and among the study's vari-
ables, as well as whether or not there is a strong corre-
lation (Creswell & Poth, 2012). As a result, the amount
of a relationship between two or more variables is
controlled using descriptive non-experimental corre-
lational design (Goertzen, 2017).

Descriptive or exploratory studies are used
when little is known about a particular phenomenon.
The researcher observes, describes, and documents
various aspects of a phenomenon. Correlational de-
signs involve the systematic investigation of the na-
ture of relationships, or associations between and
among variables, rather than direct cause-effect rela-
tionships. Correlational designs are typically cross-
sectional. The direction, degree, amplitude, and inten-
sity of the relationships or associations are investi-
gated using correlations (Creswell, 2003).

Aside from that, this study utilized a testing of
mediation in to examine the three variables in this
study. In other words, it assessed the relationship
between the predictor and the i r variables and
the relationship between the me......c. and the
criterion variables (Baron & Kenny, 1986). Thus,
mediation analysis is a logistic or polynomial
regression and more (Shrout & Bolger, 2002).

Research Locale

The study's geographical location is depicted
in Figure 2 of the succeeding page. The study was
conducted in the selected districts of Division of Da-
vao del Sur. These selected districts are mostly
situated just along the highways which are accessible
to the researcher. For strict compliance of confidenti-
ality, they are coded as follows: District 1, District 2,
District 3 and District 4. Hence, Davao del Sur is
found in southeastern Mindanao. It is confined on the
north by Davao Province, on the east by Davao Gulf,
on the west by Cotabato Province, Sultan Kudarat
and South Cotabato, and on the south by the Minda-
nao Sea. Geographically, Davao City is in Davao del
Sur. It is a highly developed city.

Regular cars ply the course from Davao City to Gen-
eral Santos. Buses leave from Manila to Davao City
via Bicol, Samar, and Leyte daily. Buses from Caga-
yan de Oro are also accessible daily. Trips are also ac-
cessible from Manila and Cebu. Ferries going to Da-
vao City from Manila via Cebu and Zamboanga city
are also accessible. Since Davao del Sur has an auspi-
cious environment and productive soil, it is primarily
an agronomical province. It is commonly known as
Coconut Country since coconut is its major commer-
cial crop. Its rice and corn production is more than
sufficient for its population. Other crops grown are
bananas, cacao, ramie, coffee, fruits and vegetables.

The majority of the population are Visayan
migrants. Cebuano is the most widely spoken lan-
guage. Other prominent migrant groups are the
Ilonggos and the Ilocanos. B'laans, Bagobos, Manobos
and Tagacaolos occupied the slopes, and base of Mt.
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Apo, and have developed their own cultures which
have been preserved to this day. Thus, these schools
are manageable and easy to get to by the researcher.

Figure 2. Geographical Location of the Study
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This research study started on Friday, January
22, 2021. The respondents of the study were 300 pub-
lic elementary school teachers in the selected districts
of Division of Davao del Sur with the following code:
D1 (District 1), D2 (District 2), D3 (District 3), and D4
(District 4). As a result, only full-time teachers were
considered for the position. The principal, staff, and
non-permanent teachers are not included in the
study. In case the respondents find the study against
their views and opinions, they will be given the free-
dom to back out without any form of consequence or
penalty. Furthermore, the researcher used stratified
random sampling procedure in selecting respondents
per district. In stratified random sampling, research-
ers are permitted to extrapolate results from a sample
to the entire population (i.e., statistical conclusions).

Research Instrument

A modified survey questionnaire was used in
this study. It was subjected to validation from experts
in the field and underweight pilot testing. This
questionnaire is composed of teacher leadership,
school effectiveness and school culture. The first part
was teacher leadership taken from Teacher Leader-
ship and Readiness Surveys, (Finster, 2016). The sec-
ond part pertained from School effectiveness was
adapted from School Effectiveness Questionnaire (Fa-
dael, 2011). The last part was School culture
adopted from School Culture Survey (Doble, 2015).
Hence, comments are properly recorded and incorpo-
rated in the finalization of the said instrument and the
overall mean validation of experts is 3.97 and de-
scribed as very good. The content of the adapted stand-
ardized questionnaires was valid because they had al-
ready been evaluated and proved by the author be-
fore being modified to categorize the questions. With
the support of expert validators, the questionnaire
was prepared in a very complete form to give re-
spondents ease and comfort in completing each ques-
tion and comprehending the research study's goal.

The researcher used a 5-point Likert scale. For
teacher leadership, the rating scale below was
employed.

Range of Descrip- Interpretation

Means tive Level

420-5.00 Very High If the items on teacher
leadership is always ob-
served.

3.40 - 4.19 High If the items on teacher
leadership is often ob-
served.

240-3.39 Moderate If the items on teacher
leadership is sometimes
observed.

1.80 - 2.59 Low If the items on teacher
leadership is seldom ob-
served.

1.00-1.79  Very Low If the items on teacher

leadership is never ob-
served.

Then, school effectiveness was rated using the
scale below:

Range of Descriptive Interpretation

Means Level

420-5.00  VeryHigh  If the items on school ef-
fectiveness is always ob-
served.

3.40-4.19 High If the items on school ef-

fectiveness is often ob-
served.
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2.40-3.39

1.80-2.59

1.00 - 1.79

Moderate

Low

Very Low

If the items on school ef-
fectiveness is sometimes
observed.

If the items on school ef-
fectiveness is seldom ob-
served.

If the items on school ef-
fectiveness is never ob-
served.

And the school culture was rated based on the

scale below.

Range of

Means

4.20 - 5.00

3.40-4.19

2.40-3.39

1.80-2.59

1.00 - 1.79

Descriptive

Level

Very High

High

Moderate

Low

Very Low

Interpretation

If the items on school cul-
ture is always observed.

If the items on school cul-
ture is often observed.

If the items on school cul-
ture is sometimes ob-
served.

If the items on school cul-
ture is seldom observed.

If the itemson school cul-
ture is never observed.

Finally, result of the pilot testing showed an
acceptable 0.76 Cronbach alpha level. Teacher leader-
ship got a Cronbach alpha of 0.76, School Effective-
ness got 0.75, and lastly School Culture got a
Cronbach alpha of 0.76.

Data Collection

There were processes being followed in the
data collection of the study. Under the new normal
following the strict health protocols imposed by the
government, changes were observed as to the distri-
bution of letters and conducting of survey question-
naires to target participating schools. A request letter
was written to the Department of Education, Schools
Division Superintendent of the Division of Davao del
Sur during the pre-administration of the conduct of
the study. Then, another request letter was sent to the
school heads requesting permission to conduct the
study. Upon approval, the researcher launched the
survey to the target respondents. Following the
evaluation points in ethical consideration, modified
survey questionnaires were supplied to the
respondents, along with a note from the researcher
defining voluntary participation, privacy, and secrecy
as far as answering the questions in this research
study are concerned. Before the respondents an-
swered the survey questionnaires and signed the In-
form Consent Form, or ICF, they had a preliminary
conversation. Moreover, survey questionnaires were
given to school heads and collected it after 1 week in
each school. Addendum, face mask and face shield
are worn in accordance with health guidelines of an
IATF upon receiving the responded survey question-
naires wrapped in a long brown envelope. Hence, the
research study was administered on January 22, 2021
in the coded 4 districts of Division of Davao del Sur.
Finally, the data was statistically treated, analyzed,
and interpreted, and the respondents' ratings were
meticulously consolidated using MS Excel.
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Statistical Tools

The following statistical treatments were used
to provide a more detailed interpretation and analysis
of the data.

Mean. This term was used to characterize the
amount of teacher leadership, the school culture, and
the efficacy of teachers.

Pearson r. This was utilized to find a link be-
tween teacher leadership and school effectiveness, as
well as between teacher leadership and school culture
and school culture and school effectiveness.

Path Analysis. This was used to determine the
degree of accuracy on the mediating effect of school
culture on the relationship between teacher leader-
ship and school effectiveness.

Ethical Consideration

The proponent of the study secured approval from the
Cluster Ethics Research Committee of the University of Minda-
nao prior to the conduct of the research.

Confidentiality and Privacy. Prior to participating in
the study, the participants were notified that their personal in-
formation would be kept private and confidential. They were
then obliged to provide their identities in order to protect their
privacy, and they were also notified ahead of time that the
study's findings were confidential.

Voluntary Participation. The participation of the re-
spondents was voluntary. The respondents were allowed to
withdraw and or back out their consent at any time and termi-
nate involvement without incurring any consequences.

Informed Consent Process. The participants were fully
informed of what were asked of them, how the data were used,
and what consequences if any there could be. The researcher
secured clear, dynamic, signed consent from the participants
before the actual conduct of the study. The informed consent
process served as the contract that bound the researcher with
the participants.

Recruitment. The sample was chosen using a stratified
random sampling procedure by the researcher. The researcher
gave the respondents a clear picture of the study's benefits due
to its execution. As a result, no study questionnaires were dis-
tributed to respondents without prior approval from author-
ized command channels.

Benefits. Unprecedentedly, this research adds to the
corpus of knowledge on the mediating effect of school culture
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on the relationship between teacher leadership and school
effectiveness as future reference of researchers. Moreover, it
will be beneficial to education institution since the output
would provide awareness on how to run a shool effectively.
Hence, the respondents were given certificates of participation
after answering the survey questionnaires signed by the
researcher and the research adviser.

Risks. The study might possibly lead to high risks or
discomfort situations in the part of the respondents in terms of
physical, psychological or socio-economic concerns when re-
sponding to the survey questionnaire. In case of its occurrence,
the respondents were free to discontinue his or her participa-
tion for his or her comfort and willingness to participate was
the outmost concern of the researcher.

Plagiarism. The study did not interpret data that are
not correctly taken from the response of the respondents. It did
not misrepresent ideas, opinions, situations, or labor done to fit
a model or theoretical expectation as it does not claim or exag-
gerate the interpretation of the results. The data collection was
supported with objective evidence such as photos, certificate of
appearance, and the answered survey questionnaires. As a re-
sult, Turnitin, an internet-based plagiarism detection service, is
employed to maintain academic integrity and prevent plagia-
rism in the sources used in this study.

Fabrication. The study did not interpret data that
were not correctly taken from the response of the respondents.
It did not misrepresent ideas, opinions or situations or any at-
tempt to conform to a model or theoretical expectation as it does
not claim or exaggerate the interpretation of the results. The
data collection was supported with objective evidences such as
photos, certificate of appearance and the answered survey
questionnaires.

Falsification. Additionally, the researcher has not
used any form of misrepresentation of someone else work as
her own for the researcher has used paraphrasing in the infor-
mation or data gathered from other researchers. Also, the au-
thor’s full name and year of publication was cited every time
the researcher quotes a piece of work.

Conflict of Interest (COI). The principal investigator
has complied with the UMERC COI in Research policy. Hence,
the researcher ensured that the respondents that there was no
conflict of interest while participating in the study. If in case
COI was experienced by the respondents, they were given the
freedom to withhold from their participation.

Deceit. In terms of deceit, the researcher did not use
any misleading information by the provision of an informed
consent. Once the respondents already knew what the study
was about, they were free to participate based on their under-
standing of what happened during the study.

Permission from Organization/Location. The re-
searcher sent request letter to the school head and or school
principal of the selected senior high school of Davao del Sur for
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the launching of the study to the target respondents. Prior to
that an endorsement letter was also secured from Department
of Education, Division of Davao del Sur and after that a letter
was sent to the District Principal In charge of Sulop District al-
lowing the researcher to conduct of this study.

Authorship. Finally, the researcher paid credit to all the
people who contributed to the successful publication of the
study especially to the adviser whose untiring effort and intel-
lectual capability were used in facilitating the study, to the stat-
istician who help in the interpretation of the data, to the school
head and or school principal of the school where the study was
conducted for their approval, and to the panelists who shared
substantial contributions to the study leading to its publication.

Chapter 3

RESULTS

In this section, the data collected from re-
spondents on teacher leadership, school effectiveness,
and school culture is given, evaluated, and inter-
preted in light of the research objectives. The follow-
ing is the sequence in which the following topics were
discussed: level of teacher leadership; level of school
effectiveness; level of school culture; correlations be-
tween teacher leadership and school effectiveness;
correlations between teacher leadership and school ef-
fectiveness; correlation between school culture and
school effectiveness; and the mediating of school cul-
ture on the relationship between teacher leadership
and school effectiveness.

Level of Teacher Leadership

Shown in Table 1 is the level of Teacher Leader-
ship. The standard deviation was less than 1.00, indi-
cating that the replies were consistent. The overall

mean score was 3.79, which was considered high. Dis-
tinctively, the level of teacher leadership on the fol-
lowing indicators were as follows: teacher leadership
work got an average of 3.85 with a descriptive level of
high, school culture got a mean of 3.81 described as
high, teacher leader supply got a mean of 3.76 also la-
beled as high and teacher leadership demand got a mean
of 3.73 characterized as high. Data revealed that the
teachers had manifested a good command of leader-
ship in terms of teacher leadership work. This is an in-
dicative of their high capability to mentor new and
struggling teachers, model valued services, design
staff development, shape the curriculum and formu-
late

Table 1

Level of Teacher Leadership

Indicators SD Mean De-
scrip-

tive
Level

School Culture 048 3.81 High
Teacher Leadership Work 047 3.85 High
Teacher Leadership Demand 042 373 High
Teacher Leader Supply 0.44 376 High
Overall 042 3.79 High

standards for student behavior and evaluate teacher
performance. Also, the level of teacher leadership in
terms of school culture was high, indicating that leader-
ship skill in sharing of common mission, vision and
goals is often manifested. The data reflected that
teacher leadership in terms of teacher leadership supply
is often manifested which is an indicative of their high
ability to take leadership position to improve school
conditions. Lastly, the high level of teacher leadership
demand indicated that school heads pursued in im-
proving curriculum and instructional functions; pro-
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fessional development activities, mentoring pro-
grams, evaluations programs and administrative
tasks.

Level of School Effectiveness

Shown in Table 2 is the Level of school effec-
tiveness of public elementary schools in Davao del
Sur. The overall mean score was 3.81 labeled as high.
Particularly, the level of school effectiveness on the
following indicators were as follows: frequent monitor-
ing of student progress got a mean of 3.91 with an

Table 2

Level of School Effectiveness

Indicators SD Mean De-
scrip-
tive
Level
Instructional Leadership  0.50 3.85 High
Clear and Focused Mis- 0.53 3.89 High
sion
Positive School Climate 0.46 3.83 High
High Expectations 0.48 350 High
Frequent Monitoring of 046 391 High
Student Progress
Time on Task 043 3.89 High
Positive Home/School Re- 0.51 3.80 High
lations
Overall 0.39 3.81 High

interpretation of high, clear and focused mission got a
mean of 3.89 labeled as high,

time on task got a mean of 3.89 characterized as high,
instructional leadership got a mean of 3.85 described as
high, positive school climate got a mean of 3.83 consid-
ered as high, positive home/school relations scored 3.80

which was verbally descripted as high, and high expec-
tations got a mean score of 3.50 also described as high.
Data reflects the high level of school effectiveness in
terms of frequent monitoring of student progress which
implies the institution frequently employs student
performance data to assess the efficiency of their
training and make more informed instructional deci-
sions. Furthermore, it was observed that clear and fo-
cused mission is high which means that the school's
goals, priorities, assessment methods, and accounta-
bility are all described in the mission statement, and
the staff shares a knowledge of and dedication to the
school's goals, priorities, assessment procedures, and
accountability.

Moreover, the level of school effectiveness in
terms of time on task was high, indicating that the ap-
propriate instructional time is often maximized. Also,
the high level for instructional leadership indicated that
the communication between teachers and the school
head often occurs. Likewise, the high level of positive
school climate means that the school often conducts
rules and procedures in which discipline must be in-
tegrated and taught along with other skills. Further,
positive home/school relations was also labeled as high
indicating that school activities and events are often
actively enjoined by the parents. Lastly, the data re-
vealed that the school’s level of effectiveness in terms
of high expectations was high. It shows that the expecta-
tions are high but appropriate and achievable by eve-
ryone in the school.

Level of School Culture

Shown in Table 3 is the level of school culture
of public schools in Davao del Sur. The overall mean
score was 3.71 described as high. This implies that the
school culture is manifested or felt most of the time.
Particularly, the level of school culture on the follow-
ing items was as follows: utilizing professional networks
to obtain information got a mean of 3.95 which means
high, are being valued by a faculty has a mean of 3.95
with an interpretation of high, helping each other in var-
ied school activities has a mean of 3.95 considered as
high, sharing each other’s learning material scored 3.95
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which was verbally descripted as high, parents are hav-
ing common expectations for students has a mean of 3.95
described as high, understanding the mission of the school
got a mean of 3.95 which means high, parents and
teachers are developing a plan for school/community rela-
tions that revolve around the academic mission has a
mean of 3.95 labeled as high, teachers and parents are
planning activities to help children perform better in school
has a mean of 3.95 also considered as high, taking time
to observe each other teaching got a mean of 3.85 charac-
terized as high, are willing to help out whenever there is a
problem has a mean of 3.85 with a descriptive level of
high, extending assistance to other teachers in developing
instructional materials has a mean of 3.85 labeled as
high, having opportunities for planning has a mean of
3.85 considered as high, adhering the mission of the
school has a mean of 3.85 described as high, the teachers
and parents are frequently communicating about student
progress got a mean of 3.85 labeled as high, teachers are
implementing programs to help parents assist their chil-
dren in being successful in school has a mean of 3.85 also
described as high, the school principal is trusting the pro-
fessional judgment of teachers has a mean of 3.70 which
means high, spending considerable time planning together
has a mean of 3.70 considered as high, the school princi-
pal is valuing teachers’ ideas has a mean of 3.69 which
means high, trusting each other has a mean of 3.69 la-
beled as high, the school principal is taking time to praise
teachers who perform well has a mean of 3.59 character-
ized as high, ideas are being valued by other teachers got a
mean of 3.59 and categorized as high, the parents are
constantly attending homeroom meetings has a mean of
3.58 described as high, the leaders are facilitating teachers
working together has a mean of 3.49 labeled as high,
supporting the mission of the school got a mean of 3.45
which means high, are being kept informed on current is-
sues in the school has a mean of 3.44 characterized as
high, the teachers are being involved in the decision-making
process has a mean of 3.43 also labeled as high, are be-
ing encouraged to attend in-service training got a mean of
3.39 which means moderate, are being required to con-
duct action research has a mean of 3.39 characterized as
moderate, working cooperatively in groups got a mean of
3.38 and categorized as moderate, regularly seeking ideas
from seminars and other colleagues has a mean of 3.38

766

also labeled as moderate. Hence, it can be inferred that
in school management, acceptance of responsibility
and being answerable of one’s actions is observed in
school heads for which they have been held responsi-
ble for adhering to the school's curriculum, maintain-
ing order, and carrying out different duties and obli-
gations. Moreover, it can be gleaned that the school
heads make sound decisions and are able to explain
them based on professional, ethical and legal princi-
ples. Respondents believed that school leaders man-
age day to day activities conducive to the formation
of trust and confidence to school stakeholders.

Furthermore, it can be inferred that appropri-
ate review, monitoring and evaluation processes is
evident most of the time. The school heads are able to

Table 3

Level of School Culture

Items SD Mean Descrip-
tive

Level

The school principal is val- 0.66  3.69 High

uing teachers’ ideas.

The school principal is 0.71  3.70 High

trusting the professional

judgment of teachers.

The school principal is tak- 0.73  3.59 High

ing time to praise teachers

who perform well.

The teachers are being in- 0.82 343 High

volved in the decision-

making process.

The leaders are facilitating  0.86  3.49 High

teachers working together.

Utilizing professional net- 0.83 3.95 High

works to obtain infor-
mation.
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Trusting each other.

Spending considerable
time planning together.

Ideas are being valued by
other teachers.

Working cooperatively in
groups.

Regularly seeking ideas
from seminars and other
colleagues.

Taking time to observe
each other teaching.

Are being valued by the
faculty.

Are being encouraged to at-
tend in-service training.

Are being required to con-
duct action research.

Supporting the mission of
the school.

Are willing to help out
whenever there is a prob-
lem.

Helping each other in var-
ied school activities.

Extending assistance to
other teachers in develop-
ing instructional materials.

Sharing each other’s learn-
ing material.

Having opportunities for
planning.
Parents are having common

expectations for students.

Adhering the mission of
the school.

0.66
0.71

0.73

0.89

0.89

0.71

0.83

0.83

1.04

0.78

0.71

0.83

0.71

0.83

0.71

0.83

0.71

3.69
3.70

3.59

3.38

3.38

3.85

3.95

3.39

3.39

3.45

3.85

3.95

3.85

3.95

3.85

3.95

3.85

High
High
High
Moder-
ate
Moder-
ate
High
High
Moder-

ate

Moder-
ate

High

High

High

High

High

High

High

High

Understanding the mission 0.83  3.95 High
of the school.

Are being kept informed 091 3.44 High
on current issues in the
school.

The parents are constantly  0.85 3.58 High
attending homeroom meet-
ings.

The teachers and parents 071 3.85 High
are frequently communi-

cating about student pro-

gress.

Parents and teachers are de- 0.83  3.95 High
veloping a plan for

school/community relations

that revolve around the aca-

demic mission.

Teachers are implementing 0.71  3.85 High
programs to help parents

assist their children in be-

ing successful in school.

Teachers and parents are 0.83 3.95 High
planning activities to help

children perform better in

school.

Overall 037 3.71 High

recognize their personal impact on group dynamics
thus, establishing operative employed affairs with
other school heads, teachers, parentages and adher-
ents of the public.

Correlations between Teacher Leadership

and School Effectiveness

The results of the test of the association be-
tween teacher leadership and school effectiveness
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were displayed in Table 6. The association was as-
sessed at the 0.05 threshold of significance, as stated
in the hypothesis. The null hypothesis was rejected
with an entire correlation value 0f.920 and a probabil-
ity value of 0.05. It implies that there is a strong link
between teacher leadership and school effectiveness.
The result means that teacher leadership is significant
to school effectiveness.

Distinctively, result reveals that all indicators
of teacher leadership are positively correlated on
school effectiveness, since the probability value is less
than 0.05 and the overall correlation value is .967 on
instructional leadership, .947 on clear and focused mission,
.860 on positive school climate, .086 on high expectations,

.646 on frequent monitoring of student progress, .646 on
time on task and .954 on positive home/school relations.

Data shows the positive association of the two varia-
bles.

Table 6

Significance of the Relationship between the Teacher

Leadership and School Effectiveness

Teacher
Leader-
ship

School Effectiveness

Instruc-
tional
Leader-
ship

Clear
and
Fo-

cused

Posi-
tive
School
Cli-
mate

High Ex-
pectations

Frequent
Monitor-
ing of
Student
Progress

Time
on
Task

Positive
Home/School
Relations

Over-

School
Culture

Teacher
Leader-
ship
Work

Teacher
Leader-

ship De-

mand

Teacher
Leader
Supply

Overall

906*

(0.000)

973*

(0.000)

.889*

(0.000)

.858*

(0.000)

967

(0.000)

.952*

(0.000)

944*

(0.000)

.824*

(0.000)

826

(0.000)

947*

(0.000)

.873*

(0.000)

.863*

(0.000)

J751%

(0.000)

730%

(0.000)

.860*

(0.000)

251*

(0.000)

.029

(0.559)

.025

(0.609)

.002

(0.961)

.086

(0.082)

.603*

(0.000)

.673*

(0.000)

.601*

(0.000)

561*

(0.000)

0.646*

(0.000)

.595*

(0.000)

667*

(0.000)

596*

(0.000)

561*

(0.000)

.646*

(0.000)

.803*

(0.000)

970%

(0.000)

.956*

(0.000)

.857*

(0.000)

.954*

(0.000)

.897*

(0.000)

921*

(0.000)

.836*

(0.000)

.793*

(0.000)

.920*

(0.000)

*Significant at 0.05 significance level.

Furthermore, data show that all indicators of
school effectiveness are positively correlated on
teacher leadership, since the p-value is <0.05 and the
overall r-value is .897 on school culture, 921 on teacher
leadership work, .836 on teacher leadership demand, and
.793 on teacher leader supply. Hence the two variables
are positively associated.

Correlations between Teacher Leadership

and School Culture

Table 4 shows the results of the test of the as-
sociation among teacher leadership and school cul-
ture. The association was assessed at the 0.05 thresh-
old of significance, as stated in the hypothesis. School
culture data in the indicator demonstrates that it is fa-
vorably connected with school culture. The r-value
is.646, with a 0.05 p-value. Likewise, the other indica-
tor which is teacher leadership work has an r-value of
.694 with a p-value of <0.05. This shows that teacher
leadership work is positively associated with school cul-
ture. Teacher leadership plays a big part in realizing the
culture of school.

Table 4

Significance of the Relationship between the Teacher
Leadership and School Culture

School Culture
Teacher Leadership
Overall
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School Culture .646*
(0.000)
Teacher Leadership Work .694*
(0.000)
Teacher Leadership Demand .706*
(0.000)
Teacher Leader Supply .681%
(0.000)
726%
Overall
(0.000)

769

value of 0.05, indicating rejection of the null hypothe-
sis. It implies that there is a strong link between
school culture and school effectiveness.

Distinctively, in the indicator instructional lead-
ership, data show that it is absolutely connected with
school culture. The r-value is .707 with a p-value of
<0.05. This shows that school culture supports the de-
velopment of school effectiveness. Planning and or-
ganization of instructional leadership somehow needs
the school culture. Likewise, the other indicator
which is clear and focused mission scored an

r-value of .692 with a p-value of <0.05. This shows
that clear and focused mission is positively associated
with school culture.

*Significant at 0.05 significance level.

Also, teacher leadership demand scored an 1-
value of .706 with a p-value of <0.05. Still, the result is
positively correlated to school culture. It is safe to as-
sume that teacher leadership demand has a great im-
pact on the culture of the school. Lastly, teacher lead-
ership supply was also found to be positively corre-
lated to school culture scoring an r-value of .681 with
a p-value of <0.05. This simply means that teacher
leadership supply has a high relationship with school
culture.

Because the overall r-value is.726 with a p-
value of 0.05, the results show that teacher leadership
is positively connected to school culture. As a result,
the null hypothesis of no substantial association be-
tween teacher leadership and school culture is re-
jected.

Correlations between School Culture

and School Effectiveness

Also, result reflects that positive school climate is
positively correlated to school culture. The r-value is
.653 with a p-value of <0.05. The indicator which is
high expectations has an r-value of .069 with a p-value
of <0.05. Still, the result is positively correlated to
school culture. This implies that school culture has
something in effect to the high expectations. Further-
more, frequent monitoring of student progress scored an
r-value of .774 with a p-value of <0.05 which shows a
positive correlation to school culture. In the same
manner, time on task scored an r-value of .761 with a
p-value of <0.05 still showed positive correlation to
school culture. Lastly, positive home/school relations is
also positively correlated to school culture taking an

r-value of .691 with a p-value of <0.05. This also im-
plies that transparency is important in the establish-
ment of school culture.

Table 5

Significance of the Relationship between the School
Culture and School Effectiveness

The findings of the test of the association be-

tween school effectiveness and school culture are  «noo
ulture

shown in Table 5. The indices of school effectiveness

School Effectiveness

are positively connected to school culture, as shown
in the table, with an overall r-value of.773 and a p-
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Frequent

metonsgnito St MgEees wontorng 00 oS o ESTIMATES
cuse imate Progress Tas Relations
707* 692* 653* 069 774 761* 691* 773* PATH UnStand_ Stand_ SE P
overal ' ' - - - ' ' ardized ardized CR.
(0.000) (0.000) (0.000) (0.161) (0.000) (0.000) (0.000) (0.000)
L —> .63 73 .03 21.3 ¥
SC 3
*Significant at 0.05 significance level.
sc—* 23 22 .03 8.58 ***
SE 2
On the Mediating Effect of School Culture
L .69 .76 .02 292
SE 8

The regression study of school culture's medi-
ating effect on the connection between teacher leader-
ship and school effectiveness is shown in Table 7. As
a result, the data in this table are the results of the

i Path A (IV and MV) or Teacher Leadership
AMOS analysis.

and School Culture has an unstandardized regression
coefficient of .632, standardized regression coefficient
of .726, SE of .030 and-a-probability value less than
0.05. Below the significance level 0.05 implies that
these two variabl ignificant relationship and

means that the estimate is
more precise. Path, nd DV) or School Culture
and School E ctlveness got nst%tf_i}rdlzed re-
gression ceéfficient of .234, standa 1z ‘d regression
coefficient of |222, SE of .027 and p p-value lgss than
0.05 which means there is a strong-eenelusion to say
that School Culture and School Effectiveness are sig-
nificant. And lastly, Path C (IV and DV) or Teacher
Leadership and School effectiveness got an unstand-
ardized regression coefficient of .694, standardized re-
gression coefficient of .759, the computed standard er-
ror is .024 and a p-value less than 0.05. Mathemati-

low or small standard-error

cally, this supports the assumption that teacher lead-
ership is associated with school effectiveness.

Table 7
X =TEACHER LEADERSHIP

Y = SCHOOL EFFECTIVENESS

Mediating Effect: Path Analysis (Partial Mediation) M=SCHOOL CULTURE
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Figure 3. The Mediating Effect of School Culture on
the Relationship between Teacher Leadership and
School Effectiveness

In addition, Figure 3 depicts the result of the
mediating effect computation. It shows the effect size
of path correlation coefficients of the three variables
used in this study. At the 0.05 level, the route analysis
gave a p value of less than 0.05, which is significant.
This implies that the relationship between teacher
leadership and school success among public school
teachers is influenced by school culture. Furthermore,
the causal link between teacher leadership and school
effectiveness has been dropped from a significant beta
coefficient value of 0.920 to 0.694, which is still signifi-
cant, at the conclusion of school culture, the mediator
variable. The total impact value of the raw correlation
between teacher leadership and school success is
0.920. The direct impact value of.694 represents the
extent of the relationship between teacher leadership
and school success when school culture is included in
the regression. The indirect value of 0.143 indicates
how much of the initial link between teacher leader-
ship and school effectiveness has been transmitted to
school culture. (a*b), where "a" signifies the path be-
tween the independent and mediator variables and
"b" denotes the path between the mediator and de-
pendent variables. Divide the indirect effect by the to-
tal effect to get the ratio index; in this case, 0.143 di-
vided by 0.920 equals 0.16. The mediator variable ap-
pears to mediate around 16 percent of the overall in-
fluence of the independent variable on the dependent
variable. In comparison, the other 84 percent seems to

be mediated by other factors not included in the
model.

Furthermore, three conditions must be consid-
ered for a third variable to operate as a mediator
(Baron and Kenny, 1986). These are grouped as Steps
1 to 3 in Table 7. The fourth and last step is the most
important. Teacher leadership, as an independent
variable (IV), significantly predicts school effective-
ness, the dependent variable in Step 1 (Path c) (DV).
Teacher leadership (IV) strongly indicates school cul-
ture in step 2 (Path a), the mediator (MV). School cul-
ture (MV) is a crucial predictor of school effectiveness
in step three. Step 4 shows that teacher leadership and
school culture have a substantial impact on school ef-
fectiveness.

Further mediation effect study through AMOS
is necessary as a matter of triangulation, involving the
Path Analysis to assess the significance of the inter-
vening variable. Furthermore, complete mediation
will be attained if the IV's effect on the DV becomes
non-significant at the end of the analysis. It signifies
that the mediating variable is responsible for all of the
impact. Only partial mediation is accomplished if the
regression coefficient is significantly lowered in the fi-
nal stage but remains significant. It means that while
the MV mediates part of the IV, other components are
either direct or mediated by factors outside the
model. After adjusting MV, the influence of IV
(teacher leadership) on DV (school effectiveness) is
dramatically reduced in this situation (school culture).
As a result, only partial mediation was used because
the effect was still strong.

Moreover, it cannot be stated that school cul-
ture is the whole explanation for teacher leadership's
ability to influence school effectiveness because it is
only a partial mediation. This indicates that school
culture is only one of the reasons how teacher leader-
ship can influence school effectiveness.

Chapter 4
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DISCUSSION

This chapter presents data on the mediating
effect of school culture on the relationship between
teacher leadership and school effectiveness.

Level of Teacher Leadership

The level of teacher leadership of public-
school teachers is high, obtained based on the re-
spondents’ responses in teacher leadership work,
school culture, teacher leader supply, and teacher
leadership demand.

The high level of achievement in teacher lead-
ership work reflects the teachers' excellent command
of being a role model or mentor to other struggling
veteran teachers, modeling valued practices to peers,
designing staff development and in-service programs,
shaping the curriculum, setting student behavior
standards, and providing professional development
to other teachers. Ifer and Campbell (2017) claimed
that mentoring struggling teachers play a substantial
part in developing their values, beliefs, and teaching
skills. It can also significantly impact their conduct
and the decisions they make later in their careers. Ori-
entation, training and guiding, personal support, and
offering feedback are all roles of mentoring. In short,
there is a strong indication that respondents have be-
lieved that their leaders are persistent in the pursuit
of stated objectives and show equitable regard for cir-
cumstantial evidence. Consequently, it makes them
think that their leader makes morally sound decisions
and serve as respectable example.

Likewise, the respondents had a high rating in
school culture, which denotes that teachers have al-
ways shared a vision of the mission or purpose of the

school, intervening their weaknesses by gaining new
knowledge and skills, taking the initiative to make
improvements, valuing and respecting the ideas and
opinions of others, collaborating with others on in-
structional and student-related matters, participating
in every decision-making and working as a team.

Previous research by Nguyen, Harris, and Ng
(2019) showed that when school cultures focus on
strengths, collaboration, productivity, communica-
tion, relationships, improvement, and kindness, stu-
dents are far more likely to succeed if they have a
sense of purpose and support. Furthermore, it leads
respondents to believe that their leaders are con-
stantly working to build a safe, caring, responsive,
and positive school culture to ensure that students
have the possibilities to succeed throughout their
lives. Consequently, it makes them believe that their
leaders appreciate and acknowledge the hard work
that teachers and support staff put in. Similarly, these
findings support the study of Sinha and Hanuscin
(2017), who verbalized that the belief about teacher
leadership was related to a measure of school effec-
tiveness. Thus, believing teacher leadership as a spir-
itual leadership that is more important to consider in
carrying responsibilities of a leader. Similarly, the
findings support the point-of-view of Cosenza (2015),
who found out that influential school leaders have
clear clarity of priorities and application of the same
under any circumstances.

In the same manner, teachers exhibit a high
level in terms of teacher leader supply which denotes
that most of the time, respondents find their leaders
to have the ability to take on a teacher leadership po-
sition for recognition by peers and administrators and
additional compensation, eager to provide instruc-
tional pedagogy training to other educators, willing
to mentor new or struggling teachers and lead profes-
sional development activities, managing the addi-
tional responsibilities and responsibilities that come
with being a leader, as well as taking on a leadership
role to improve the school's current conditions in
terms of curriculum, instruction, mentoring, and pro-
fessional development; and providing stimulation to
other teachers.
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This finding is by the idea of Lai & Cheung
(2015), who found out that teacher leaders believe
that a leader must adapt quickly to change and lead
professional development activities. Teacher leader
makes them think that their leaders are often quickly
insightful without apparent factual support. Conse-
quently, it makes them believe that their leaders who
commit to selfless ideals are likely to succeed as lead-
ers. Thus, acknowledging teacher leadership as spir-
itual leadership is more important to consider in car-
rying responsibilities of a leader who can motivate
others to support their vision. This is in line with the
idea of Cooper, Stanulis, Brondyk, Hamilton,
Macaluso & Meier (2016), who stated that a leader
must possess teacher leader supply to plan for the fu-
ture with foresight. Further, leaders who cannot ex-
press belief in possibility do not tend to pioneer new
ideas for positive solutions. Additionally, this sup-
ports Sebastian, Huang & Allensworth (2017) study,
which found out that influential school leaders are
those who find alternatives to optimize outcomes.

Finally, as indicated by the teacher leader's in-
volvement in improving curricular functions, instruc-
tional functions, professional development activities,
mentorship, evaluation functions, and administrative
obligations, public school instructors have a high sup-
ply of teacher leaders. Furthermore, respondents typi-
cally believe that their leaders lack ego when it comes
to attaining common goals and the ability to put the
interests of others ahead of one's own. Respondents
may also believe their leaders have a low opinion of
their importance. Frequently they think their leader is
who they say they are.

This result has been linked to the proposition
of Demir (2015) that a teacher leader sees others as le-
gitimately valuable despite differences and behaves
appropriately to the situation. Moreover, it has been
found out in the study of Sebastian, Allensworth &
Huang (2016) that teacher leaders should know how
to consider the feelings of their subordinates. This im-
plies that a teacher leader shows consideration to-
ward others consistently, displays sincere concern for
the feelings of others, expresses thanks for the efforts

of others; and demonstrates a spirit of benevolence to-
ward others as what was often demanded for as a
teacher leader.

Level of School Effectiveness

Public school teachers are perceived highly on
their school effectiveness. This demonstrated the
school's capacity to excel in frequent student progress
monitoring, a clear and focused mission, time on task,
instructional leadership, a pleasant school atmos-
phere, positive home/school interactions, and high ex-
pectations.

To begin with, public school teachers per-
ceived that teachers manifested highly in terms of fre-
quent monitoring of student progress, which is evi-
dent in the teachers efforts of monitoring pupil’s per-
formance regularly; monitoring pupil’s performance
using formative and summative tests; reporting stu-
dent’s progress to parents regularly; using assessment
data of pupil’s performance, and progressing to im-
prove the school’s program and modifying instruc-
tion and to promote learning; informing pupils about
their progress especially on academic achievements;
applying basic skill to pupils in school, and integrat-
ing basic skills to consistently monitored in instruc-
tion. Likewise, frequent monitoring of student pro-
gress entails those curricular standards/objectives of
the school are met. The respondents strongly believe
that teachers plan and organize learning objectives
and learning targets with appropriate standards in
their schools.

This finding is consistent with the postulation
of Mitchell (2015), a school that effectively maintains
that children are encouraged to achieve objectives and
reach standards established for them. It implies that
teachers should align instruction and assessment de-
pending upon individual needs. Moreover, teachers
adjust instruction based on assessment data/results.
They may also be provided with training and work-
shops towards instructional improvement. Hence,
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school heads must be responsible enough in develop-
ing and enhancing the instructional program of the
school.

In the same manner, the findings support
Scheerens (2015), Parra (2018), Shi and Tsai (2016)
studies who verbalized that school effectiveness is
very much affected by the shaky governance, a lack of
incentives to leverage productivity improvement, or-
ganizations that prioritize continuity over continuous
improvement, and insufficient quality controls on in-
ventions are all factors that contribute to innovation
failure and proper use of student’s time. Therefore,
teachers may be experts if they will teach and know it
well to achieve quality performance. Other authors
described school effectiveness as the school's overall
performance in terms of the instructional program,
learning community, learning atmosphere, organiza-
tional structure, and leadership. For this reason, the
findings are in parallel to the proposition of Alanoglu
& Demirtas (2016), Alm, Laftman, Sandahl & Modin
(2019), Feng & Jih-Lian (2016), Ramberg, Brolin Laft-
man, Fransson & Modin (2019) and Strand (2016) that
it goes beyond the inclusion of leadership skills and
leaders’” sense of efficacy; societal change has stimu-
lated new pressures on schools and those who lead
them.

Another contributory factor to a high level of
school effectiveness is clear and focused mission indi-
cated that the respondents could believe most of the
time in aligning the goals and objectives of the school
plan to DepEd every school year; reviewing the
school plan periodically by the school head during
Parent-Teacher Association meetings; involving
teachers in school planning to develop and review the
school’s mission and goals and motivating teachers to
communicate instructional purposes to students.
They strongly believe that clearly defined systems
and structures operating for administration are done
appropriately in their school.

In a similar vein, this finding is by the idea of
Liou, Marsh & Antrop-Gonzalez (2017), who found
out that an effective school practices effective man-
agement of budget process and record keeping. Thus,

if the school has a systematic approach, all employees
are engaged in developing campus improvement
plans that result in improved student learning. More-
over, when all teachers are engaged in assessing
school programs and needs, they are more likely to
feel involved and responsible in their duties and re-
sponsibilities as a catalyst of change. It implies that an
effective school maintains a functional organizational
structure.

In parallel, the teachers exhibit a high level in
terms of time on task, which entails that the curricu-
lum to accommodate pupils’ needs, interests, and
abilities are understood and practiced. Most of the
time, the respondents feel their institution establishes
processes and expectations that reduce wasted down-
time while maximizing engaging learning opportuni-
ties. Moreover, respondents also believe that disrup-
tions to instruction are minimized, and transitions are
effectively managed. This finding is consistent with
the postulation of Chin & Chuang (2015) imply that
school heads and teachers should ensure that cooper-
ative learning opportunities are provided in school.

In the same core, public school teachers also
performed high in terms of instructional leadership,
which indicates that the respondents can often believe
that their school heads are knowledgeable about legal
bases in education, encouraging teachers to partici-
pate in leadership roles and functions and to be in-
volved in the instructional process, ensuring that pro-
fessional development is tailored to the needs of the
school, teachers and school heads collaborate as one
team, and perceived an influence of school decisions.
This is consistent with what was espoused by Al-
Harthi & Al-Mahdy (2017), stating that school effec-
tiveness fortifies for the school mission and vision
through viable instructional pioneers. Several other
authors averred that assessment was not interpretated
sufficiency for instructive practice. The frequency, rel-
evance, and quality of teacher professional develop-
ment can also impact school effectiveness.

Additionally, they also performed highly in a
positive school climate, indicating that the respond-
ents can often believe that their school heads establish
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a positive environment or atmosphere that maintains
focus on quality educational program, conducting
rules and procedures in which discipline must be in-
tegrated and taught along with other skills, the exist-
ing atmosphere of respect and trust, implementing
disciplinary measures and procedures fairly and con-
sistently and conducting rules on the school facilities
in which it can contribute to a positive school climate.
Likewise, the respondents believe that the school
heads maintain equity and serve as a catalyst of
change. School head, teachers, and students have a
positive attitude toward school, assume responsibility
as appropriate for the school’s physical appearance,
and respect social and cultural differences.

This assumption parallels Arar and Nasra’s
(2020) study that school heads should manage
moral/ethical dilemmas. Moreover, a good leader ef-
fectively balances time between administrative tasks
and instructional matters. As a leader, the school head
supports and provides ongoing effective professional
development on planning and implementing and fo-
cuses on needs.

Public school teachers also performed very
highly in terms of positive home/school relations,
which is one of the dimensions of school effectiveness
indicating the existence and use of programs/struc-
tures to meet basic needs, support, and trust among
members of the school community, establishing
school policies and procedures are actively forbidden
by the parents to support the instructional activities of
the school. Effective and frequent communication of
concerns occurs with parents. They believe that a pos-
itive learning climate maintains a positive relation-
ship among parents. This belief has been linked to
Ackerman & Egalite (2017) that teaming and collabo-
ration among parents are established to ensure suc-
cess. Moreover, the findings support Sammons, Davis
& Gray (2016) study, who opine those positive work-
ing relationships are developed and maintained with
full respect among teachers, students and parents re-
gardless of differences. This implies that school and
home relations programs exist and issues of trust, re-
spect, empowerment and role blending focus on open
discussions.

Lastly, public school teachers were also found
to perform highly in high expectations, which in-
cludes expecting the success of all pupils regardless of
social or cultural differences, communicating expecta-
tions to teachers clearly, high and appropriate expec-
tations are achievable by everyone in school, consist-
ing and maintaining expectations over time and bas-
ing expectations for pupils on their knowledge and
previous performance. This finding is a corollary to
the study of Rojas & Liou (2017), who revealed that
teachers cultivated sympathy by promoting students'
histories, self-respect, and preparation for a more just
future through perceptions of fairness in educational
opportunities, education as a method to challenge
class operation, and the use of curriculum to com-
municate caring and high expectations.

Level of School Culture

Another variable considered in this study is
school culture described as high. Public school teach-
ers perceived that school culture shows an excellent
command to comply with the rules and regulations of
school governance. They demonstrated that they fre-
quently see in their school and its activities support-
ing the school's mission, assisting each other in vari-
ous school activities, sharing each other's learning
materials; willing to help whenever a problem arises,
and assisting other teachers in developing instruc-
tional materials. Furthermore, most of the time, teach-
ers supervise all activities and programs undertaken
at the elementary level. This means that the school en-
courages and implements activities such as regularly
attending homeroom meetings and supporting school
activities that promote students' academic progress in
collaboration with parents; communicating with par-
ents about student's progress regularly; developing a
plan for school/community relations that revolves
around the educational mission in cooperation with
parents; and assisting disadvantaged students.

This notion is consistent with Deal & Peterson
(2016), who stated that a successful teacher oversees
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basic day-to-day school operations and fosters an
overarching ethos conducive to building trust and
confidence among school stakeholders. Teachers cre-
ate an action plan with timelines for allocated respon-
sibilities to enable the school vision to be realized. In
short, the concepts and contemporary trends in cur-
riculum, staff development, fundamental parts of in-
struction, and supervision are all implemented re-
sponsibly.

As a result, this aligns with the concepts of
Gruenert and Whitaker (2015). They stated that
schools are complex organizations that demand lead-
ers to make decisions and selections from a wide
range of alternative representations. These decisions
are made within the restrictions and possibilities of
the school's political and social milieu. They are influ-
enced by the priorities, limitations, and climate estab-
lished by the school's internal and external policy en-
vironment.

Correlation between Teacher Leadership

and School Effectiveness

The test of relationship between variables re-
veals a significant relationship between teacher lead-
ership and school effectiveness. This implies that the
quality performance of the school is associated with
the nature of teacher leadership of teachers. The find-
ing of this study asserts the study of various authors
(Sales, Moliner & Francisco Amat, 2017; Sebastian,
Huang & Allensworth, 2017; Sebastian, Allensworth
& Huang, 2016) who stated that teacher leadership
and leadership quality is a powerful predictor of
school effectiveness.

Furthermore, this is related to the research of
Ozsoy & Parlar (2018), Lai & Cheung (2015), and
Demir (2015), who found that effective leadership cre-
ates and maintains an organizational culture that pri-
oritizes continuous improvement of educational pro-
grams, teacher capabilities, and student learning. As a
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result, teacher leaders have been discovered to imple-
ment adjustments that improve organizational effi-
ciency and performance. Furthermore, this finding is
in line with the idea of Tsai, (2015), Szeto & Cheng
(2018), Pan & Chen (2020), and Wenner & Campbell
(2017), who viewed that school leaders matter for
school success.

Correlation between Teacher Leadership

and School Culture

The test of association between varia-
bles suggests that teacher leadership and school cul-
ture have a tangible link. This supports postulation of
Yusof, Osman & Noor (2016); Jacobs, Gordon & Solis
(2016); and Liljenberg (2016) that school culture level
is associated with the nature of teacher leadership of
teachers. It agrees with the study of various authors
who proposed that teacher leadership and school cul-
ture are among the top factors affecting student
achievement. Parents, teachers, principals, and stu-
dents all have a strong sense that the schools they at-
tend are unique and undefined. Hence, the findings
are by the pronouncement of Allen, Grigsby & Peters
(2015); Kabler (2013); Hudson (2012), who said that
the culture of the school has a profound impact on
many facets of schools, typically parts of the school
that significantly impact learning outcomes.

In addition, the findings are parallel to the
idea of Li (2015), who stated that teacher leaders play
an essential role in assuring students' overall success
and motivation, as well as the satisfaction and
productivity of their faculty. Through successful lead-
ership and the modeling of critical educational values
and attitudes, teacher leaders can influence the cli-
mate in their schools.

In general, the data confirm Lowery-Moore,
Latimer, and Villate (2016)'s assertion that school cul-
ture and teacher leadership are essential factors in de-
termining a school's excellence. Its performance on
public exams usually measures the success of a
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school. Teachers, who are the driving force in the
classroom, are unquestionably responsible for this
success. Quality instructors are frequently the result
of a systematic and comprehensive education during
their teacher training, which aids in developing an ex-
ceptional personality and mastery of information in
all fields relevant to their specialty. Furthermore, this
is consistent with Cheng & Szeto's (2016)'s great sug-
gestion that the training received -the culture of a par-
ticular school plays an essential role in molding and
influencing a teacher's personality and leadership
qualities.

Correlation between School Culture

and School Effectiveness

The examination of the association between
factors suggests that school culture and school effec-
tiveness have a strong link. This means that the na-
ture of school effectiveness is linked to the quality of
school culture. Carpenter (2015), Cheng & Szeto
(2016), Duan, Du & Yu (2018), and Parker (2015)
found that school culture is vital in school effective-
ness because it reflects habits, traditions, and formali-
ties. It impacts teacher-student interactions as well as
teacher-teacher interactions.

Previous research has found that school cul-
ture has a significant impact on the work outcomes of
employees and businesses. Shih & Tsai (2016) found
that school culture can influence students' academic
progress in an educational setting. Similarly, Al-
Mekhlafi & Osman (2019) studied in primary schools
and found that school leaders could indirectly affect
school effectiveness by influencing the school's cul-
ture. Finally, the outcomes of this research study sup-
port Olofson and Knight (2018)'s assertion that among
the many factors influencing the degree to which
schools are effective in most aspects, school culture
has been demonstrated to be a relatively significant
and consistently predictive predictor.

Mediating Effect of School Culture on
the Relationship between Teacher

Leadership and School Effectiveness

The study's findings also imply that school
culture partially mediates the relationship between
teacher leadership and school effectiveness. This im-
plies that teacher leadership influences school culture,
which in turn influences school effectiveness. This
turther strengthens the validity of the theory pre-
sented in this study. The results of each regression be-
tween two variables support the authors in the frame-
work.

The purpose of this research was to add to the
body of knowledge about a possible indirect, mediat-
ing variable in the relationship between teacher lead-
ership and school success. School culture, in particu-
lar, was looked into as a potential mediating factor to
explain how teacher leadership affects school effec-
tiveness. While complete mediation was not discov-
ered in this study, it is related to studies by Ozsoy &
Parlar (2018), Lai & Cheung (2015), and Demir (2015),
who found significant direct effects that may aid in
the advancement of existing teacher leadership and
school effectiveness research. Importantly, this is a re-
sult of Allensworth & Huang (2016), who declared
that school culture could be utilized as a mediator to
enhance leadership skills that have become central to
the creation and facilitation of effective teaching and
learning environments towards the effective institu-
tion. Specifically, the current study supports the study
of Baron & Kenny’s (1986) on meeting mediation
guidelines and undeniably that school culture is a
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helpful and substantial partial mediator of teacher
leadership and school effectiveness.

The link between teacher leadership and
school culture and the road between school culture
and school effectiveness were the subjects of the me-
diation study. The findings are similar to those of
Yusof, Osman, and Noor (2016), who found a signifi-
cant relationship between teacher leadership and
school culture, bolstering one of the study's frame-
work accounts, that leaders' ability to lead schools to
success may serve to support the global educational
platform in identifying effective strategies to address
sc. The teacher leader plays an essential role in estab-
lishing the school culture that is required for success.

Conclusion

Conclusions are drawn after examination of
the study's findings. Among the responding public
school teachers, there was a high degree of teacher
leadership, a high level of school culture, and a high
level of school effectiveness. The outcomes of the
study also demonstrate that there is a correlation be-
tween teacher leadership and school effectiveness.
Similarly, teacher leadership and school culture are
inextricably linked. There's also a essential link be-
tween school culture and school effectiveness.

Finally, the study’s findings imply that school
culture influences and partially mediates the relation-
ship between teacher leadership and public-school
teacher effectiveness. Rather than a straightforward
cause-and-effect relationship between teacher leader-
ship and school effectiveness, the findings demon-
strated that the former influences school culture,
which affects the latter. Furthermore, the data on
teacher leadership back with the idea of Teacher
Leadership Theory, which shows a competent leader's
action or performance in public elementary schools.
And the findings on School Culture back up the Cul-
ture Theory's promise of bettering organizational
knowledge, development, and group connections. Fi-
nally, the study results on school effectiveness are
linked to the Capital Theory of School Effectiveness
and Improvement. The Davao del Sur Division may

be seen in the changing character of school effective-
ness and improvements in knowledge economics, citi-
zenship education, and teacher effectiveness in public
elementary schools.

Recommendation

Several recommendations are made in light of
the above results and conclusions. Curriculum func-
tions, instructional functions, professional develop-
ment activities, mentorship duties, evaluation func-
tions, and administrative responsibilities are all areas
where a school under teacher leadership needs to im-
prove. Thus, these may be resolved to create possibili-
ties for professional advancement to teachers and pro-
vide technical help to struggling teachers. Besides,
there may be the provision of rewards to motivate
teachers to function in school. Hence, promote collab-
oration, trust, and even involve teachers in every de-
cision making to develop openness and connection.

More so, there is a need for a school to become
effective and to develop on the following items about
high expectation which are related to expectations
that are high, appropriate, and achievable by every-
one in school; expectations are communicated clearly
to teachers; regardless of social or cultural distinc-
tions, all students are expected to succeed; expecta-
tions for pupils are based on their knowledge and
previous performance, and expectations are consist-
ently high and maintained over time. School adminis-
trators may always include discussions of expecta-
tions in a meeting regarding issues and concerns in
school to remind teachers clearly on what to do and
what to expect.

Schools may promote working cooperatively
in groups and obtaining ideas from seminars and
other professionals to improve the school culture fur-
ther. The importance of working in a group has been
found as an effective way of developing critical-think-
ing, communication, and decision making. It can gen-
erate many ideas. Teams can find the most effective
solutions by working together. Working in a group al-
lows you to consider issues from different angles. To
sustain its good effect, school administrators may
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craft an activity that binds teachers. Activities that de-
velop closeness include scheduling a game (playing
chess, basketball, volleyball, etc.). In this way, it can
minimize teacher-faction and promotes unity and
success.

On the other hand, the partial mediation of
school culture on the relationship between teacher
leadership and school effectiveness suggests that
teachers and school heads must strengthen their ad-
ministrative and supervisory functions, emphasizing
schools” points. There must be strong connections be-
tween the school head, teacher, parents and pupils,
like organizing meetings regarding school pro-
grams/projects, pupils’ performance, teachers’ con-
cerns, or teachers being always part of every school
project. Plans are always conducted. School activities
are accomplished faithfully every school year. In this
way, this can develop a high level of school culture
which are needful in the school’s effectiveness. Fi-
nally, future research examining other variables that
could mitigate the relationship between the variables
will be crucial to the scientific community.
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